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THE C3QA PROJECT EXECUTIVE MANAGEMENT TEAM ADDRESS

The Erasmus+ “Promoting internationalization of research through establishment and
operationalization of Cycle 3 Quality Assurance System in line with the European Integration”
(C3QA) project aims to contribute to the establishment of a knowledge-based society in
Armenia, Ukraine, Kazakhstan, and Mongolia through the launch and operationalization of a
robust quality assurance system for internationalization of Cycle 3 (doctoral) programs.

As a result of the 3-year successful implementation the project contributed to the capacity
building of staff and elaboration of procedures and tools for the quality assurance of Cycle 3
(doctoral) programmes in the Armenian, Ukrainian, Kazakh and Mongolian higher education
systems. More detailed information on the further deliverables and outcomes attained within the
project could be found in the project website (https://c3-qa.com/).

More specifically, thanks to the efforts and dedication of our project partners from Armenia
(Ministry of Education, Science, Culture and Sport of the Republic of Armenia, National Centre
for Professional Education Quality Assurance Foundation, Yerevan State University, Yerevan
State Academy of Fine Arts, French University in Armenia) the Cycle 3 (doctoral) programmes
in Biology at Yerevan State University, in Fine Arts, Design and Decorative Application Arts at
Yerevan State Academy of Fine Arts and in Law at French University in Armenia passed pilot
accreditations. These accreditations allowed to test and improve the elaborated tools (guidelines,
standards and procedures) for the quality assurance of Cycle 3 (doctoral) programmes which are
presented to the Armenian competent bodies for official adoption and use in the higher education
system in Armenia.

Thus, we are very much hopeful that these tools will be an asset for the Armenian competent
bodies contributing to their activities in the framework of quality assurance of doctoral
programmes and their further internationalization. Being inspired by European best practices,
these outcomes will especially contribute to the internationalization of the Cycle 3 (doctoral)
programmes in Armenia.

Furthermore, I would like to express my sincere gratitude individually to each staff member
involved from the Armenian partner institutions for their kind efforts and contribution in
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attaining the project objectives and generating friendly and collaborative partnership throughout
the project implementation.

Last but not last, we extend our highest appreciation to the European Commission and its
Education, Audiovisual and Culture Executive Agency (EACEA), the NEO Armenia team and to
all the supporters of the Erasmus+ vision and mission for their invaluable contribution and
dedication.

On behalf of the C3QA project team,

Sincerely,

Arayik NAVOYAN, PhD

Erasmus+ C3QA project coordinator,
Vice-Rector for external relations and quality assurance.
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THE IMPACT OF ERASMUS+ “C3QA” PROJECT
National Centre for Professional Education Quality Assurance Foundation
(ANQA)
As a result of the trainings, workshops and conferences organized within C3QA project the
ANQA representatives were given an extensive opportunity to get best practices and innovative
ideas on how to improve the doctoral education, got overview of the EU QA standards for
doctoral education. The project participants acquired relevant skills and competencies that helped
to recognize action priorities for comparing Salzburg principles and the current state in Armenia.
The participants got feedback on the fact-finding results, received recommendations and
guidance on renewal of doctoral programs, gained first-hand information and exposure on
organization of the doctoral education in Europe.

C3QA project created a platform for the ANQA staff to cooperate with the local and
international stakeholders, to discuss the major lines, to unify the general approaches and
perspectives, to exchange the practice of accreditation procedures with other Quality Assurance
agencies and to come up with the respective recommendations on the quality enhancement of
accreditation procedures and the doctoral education in Armenia overall.
The results of “Issues & Propositions on the Improvement of Legal Framework of the Cycle 3
Programme” developed by the Armenian partner institutions showed that the major obstacle
being encountered during the implementation of the project was the contradiction of the project
objectives with the legal norms adopted by the Government (cf. appendix 1). The active
involvement of the representatives from Ministry of Education, Science, Culture and Sport in the
project activities helped to overcome the above-mentioned obstacles.

Among the achievements of the project the ANQA representatives emphasized the experience
and information exchange, acquaintance with the new systems, approaches, tools, procedures
and methodologies, the dialogue on international and intercultural platforms. The project was
helpful in terms of identifying the gaps in doctoral education and outlining the road maps to
overcome them.
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The Criteria/Standards and Guideline gor Quality Assurance of Doctoral Education in the
Republic of Armenia (cf. appendix 2) developed by the ANQA with the active involvement of
the relevant stakeholders have been mainly assessed as applicable and enhancement led by the
partner institutions. Further application and adoption of the Criteria and Standards for doctoral
education by the Armenian Government will promote the continuous increase of accountability,
transparency and autonomy as well as the implementation of steps aiming at improvement.

Yerevan State University (YSU)
Foreword
In the course of participation in the ERASMUS+ CBHE “C3QA” grant programme Yerevan
State University created an internal quality assurance system for post-graduate (doctoral)
education drawing on the best practice of the project partner HEIs and quality assurance centres.
The project enabled YSU to implement post-graduate programmes in compliance with the
Salzburg principles.

The benefits of participation in the programme
 Acquaintance with the European best experience in the field of post-graduate
education.
 Improvement of the post-graduate education quality through the integration of
internal quality assurance mechanisms and instruments.

The activities undertaken by YSU
 Facts finding and preparation of a report. In relation to the current state of the postgraduate education and its quality a fact-finding procedure was carried out. The gained
achievements, existing gaps and drawbacks are presented in the report.
 The adoption of the internal quality assurance of post-graduate education. A manual
entitled “Internal Quality Assurance” was worked out. The manual describes YSU
policy and approaches regarding the sphere of post-graduate education, presents the
quality standards for all the main performance areas such as admission, education
programmes, research, supervision, dissertation, defense and so on (cf. appendix 3).
 External assessment of post-graduate programme (tentative accreditation). Selfassessment of the post-graduate programme of the Faculty of Biology was carried out
and a corresponding report was prepared in order to implement an external assessment
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(tentative accreditation). The report was reviewed by a group of national and
international experts who carried out site visit at YSU and prepared an evaluation
report with corresponding suggestions referring to the improvement of the programme.
The mentioned report will serve as a basis for the correction of the gaps and
drawbacks existing in the programme and continuous improvement of the latter.
 Capacity building of the administrative and teaching staff. The YSU personnel has
taken part in the trainings, workshops and other events organized within the frame of
the project and as a result of the mentioned events the YSU staff has gained new
experience aimed at the improvement of the post-graduate education quality. The
members of YSU administrative and teaching staff have been engaged in the groups of
expertise and self-analysis and have participated in the processes of external
assessment of partner HEIs.

State Academy of Fine Arts of Armenia (SAFAA)
Introduction
Participating in C3QA project, State Academy of Fine Arts of Armenia /hereafter SAFAA/ had
the opportunity to form new cooperation with national and international higher education
institutions, Quality assurance centers, share its experience with them and acquire new one. Such
opportunities help to develop PhD academic programme according to Salzburg principles, adapt
European experience at institutional level, embed Quality Assurance System for the third cycle
education and operate appropriate mechanisms and tools.
Benefits to participate in the project
 To enhance internal quality assurance system for third level education through developing
tools and mechanisms for IQA for Third level,
 To develop and implement QA tools and mechanisms
 To gain experience through understanding the situation in different partner countries
(Ukraine, Mongolia, Kazakhstan and EU),
 To continue the developments started within the project VERITAS through sharing the
experience gained and ensuring the sustainability and link between two projects.
 To review the research and 3rd level academic programme with support of internal and
external experts and panels thus enhancing the internal quality assurance system and the
existing and proposed new postgraduate programme.
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Activities carried out by SAFA
 Fact-finding and production of the report: SAFAA conducted fact-finding on the current
state of third cycle education and its internal QA system. The report was produced outlining
the challenges and possible solutions. As a part of needs analyses SAFAA arranged meetings
with art institutions of the country to discuss the current challenges on third level education
at art institutions and give possible solutions to the raised issues.
 Revision of SAFAA Research Strategy: SAFAA revised its policy and research strategy on
3rd cycle education to be in line with SAFAA strategic plan and the experience gained within
the project. The Research Strategy has been approved by SAFAA Scientific Council (cf.
appendix 4)
 Establishment of Internal Quality Assurance System for 3rd level education at SAFAA:
First of all SAFAA developed the Quality assurance handbook for 3rd cycle. It describes
university’s quality assurance policy and approaches and presents the tools and mechanisms
used for the effective implementation of research field goals and objective of university (cf.
appendix4). Next step towards the establishment of Internal QA System for 3rd level
education was the development of necessary tools and mechanisms. SAFAA developed
varies feedback mechanisms for the effective implementation of goals and objectives of 3rd
level education and academic programme. These mechanisms help to gather qualitative and
quantitative data on different processese of 3rd cycle. Mechanisms are developed including
the following processes: admission, academic programme and courses, research and
supervision.
 Production of self-assessment report on 3rd level education at SAFAA: SAFAA piloted
accreditation for 3rd level academic programme and received a comprehensive report from
the national and international expert team including the list of recommendations for further
improvements. This was a great experience for SAFAA to evaluate the the strengths and
weaknesses of existing programme and to review its procedures and policies at 3rd cycle.
 Capacity building of staff and faculty members: SAFAA staff members participated in the
trainings, workshops, dissemination and in other events implemented within the project. As
a result, SAFAA conducted in-house trainings disseminating the results of the events, as well
as gained new experience for enhancing quality assurance at 3rd cycle. SAFAA staff was
engaged in the review panels to conduct site visit to UA/AM partner institutions with the
purpose of external review.
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French University in Armenia Foundation (UFAR)
Foreword
The participation of the French University in Armenia as the coordinator of C3QA co-funded
project aimed at:
-

contribute to the localization of the European and French practices in higher education
and doctoral research in Armenia in accordance with the UFAR charter objectives,

-

capacity building of the teaching and administrative staff of UFAR in introduction,
effective management and quality assurance of doctoral programmes,

-

elaborate the internal procedures required for the organization and quality assurance of
the doctoral programmes in UFAR considering the transnational aspect of the UFAR,

-

reveal the strengths and weaknesses, as well as the ways of improvement of the UFAR
system that provides transnational doctoral education.

Outcomes achieved in the framework of the project
The following main outcomes have been achieved at UFAR in the framework of the C3QA
project:
-

The teaching and administrative staff of UFAR was trained in the fields of general
organization, students’ admission, monitoring, internal and external quality assurance
systems for doctoral programmes. The developed new capacities enabled the staff from
UFAR to actively participate in all the developments directed towards the attainment of
the project objectives and introduction of internal and external quality assurance systems,
as well as in the pilot accreditations of Cycle 3 doctoral programmes in Mongolia, and
Ukraine.

-

The exchange between partners from Armenia and other countries enabled to localize the
best practices from Europe and other countries. In particular, the Procedures on selection
and monitoring of doctoral students French University in Armenia (cf. appendix 5) and
the Internal Regulation on the Service of Doctoral Studies (cf. appendix 6) were
elaborated.

-

The self-assessment carried out as a result of pilot accreditation of transnational doctoral
programme in Law enabled to define the drawbacks of the current system on doctoral
education and set the directions for improvement, in particular, considering the national
context and specific needs of the students while implementing the transnational education
doctoral programmes.
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Appendix 1- Synthesis of issues and propositions on the improvement of the legal framework of the cycle 3 programme in
Armenia

SYNTHESIS OF ISSUES AND PROPOSITIONS
ON THE IMPROVEMENT OF THE LEGAL FRAMEWORK
OF THE CYCLE 3 PROGRAMME IN ARMENIA
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The synthesis is produced in the framework of the Erasmus+ “Promoting internationalization of research through establishment and operationalization of Cycle 3
Quality Assurance System in line with the European Integration” (C3QA) project.
This synthesis is a collaborative work implemented by all the partner institutions (French University in Armenia, Ministry of Education, Science, Culture and Sports
of the Republic of Armenia, Yerevan State University, State Academy of Fine Arts of Armenia, and National Centre for Professional Education Quality Assurance
Foundation). The results have been summarized by the National Centre for Professional Education Quality Assurance Foundation.

Salzburg principle

1. The core component of 
doctoral training is the
advancement of knowledge
through original research. At
the same time it is 
recognized that doctoral
training must increasingly
meet the needs of an
employment market that is
wider than academia.

Regulatory field

Issue

Proposition for improvement

1) Several Armenian HEIs do not meet the 
increasing needs of the employment market outside
of academia as the training by doing research
Regulation on Organization provides doctoral candidates with narrow
of Doctoral Education in professional knowledge and skills within a specific
discipline while the core transferable skills and 
Armenia.
competences are not well-developed due to the
poor implementation of the educational component
Decree of the RA Minister
of Education and Science of of the Doctoral programmes.
21 July 2010 N 1167-N on

“Introduction of a Credit
System in Postgraduate
Professional Educational
1) HEIs sometimes overemphasize the role of 
Programmes (Aspirantura
transferable courses hindering research
and External Researcher)”
activities and leading doctoral candidates to
hunt for credits.
The 3rd article


of

the

Regulation

on

The 3rd level qualification descriptors of
the National Qualification Framework for
Higher Education of Armenia should be
made operational and applied when
conferring Doctoral degrees.
Jointly organize (by the Armenian HEIs)
inter-institutional modules/courses to
develop doctoral candidate’s transferable
skills and competences.
Develop an individual research plan for
doctoral candidates including components
of multidisciplinary research.
To settle a maximum number of disciplines
a doctoral candidate will have to
undertake.
In order to make sure all disciplines
included in the curriculum are in line with
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Organization of Doctoral Education in Armenia
states that “...the full workload of a PhD student
is 180 credits, which consists of two
interconnected parts: academic and research”.
As an outcome of this broad spectrum
highlighted in the regulation, some TLIs might
have an irrelevant number of disciplines taught.
This might lead to a misbalance between 
academic and research operations, overload the
PhD student and ultimately impede the process
of carrying out research.

the specialization and enhance the
acquisition of corresponding knowledge
and skills, a very meticulous mapping of
ILOs must be carried out. The outcomes
must be discussed both within Chairs and
Scientific Councils and must be ratified by
all the members.

2) The links between the HEIs and labor market 
are week (especially in the field of art).

Advise the Government of the Republic of



Plan the admission should according to the
labour market needs and priorities.



Define the market field and market needs

Promote the development of researchoriented transferable skills starting from
master's degree programs.

Armenia to set priority dimensions for
innovative research.

for conducting research in design, fine arts
and applied arts.
1.
Embedding
in 
institutional strategies and
policies: universities as
institutions need to assume
responsibility for ensuring
that the doctoral programmes 
and research training they

1) Currently there exists national legislation 
regulating the entrance, study and degree
awarding procedures in Cycle 3 programmes.
They represent core requirements and 
principles; however HEIs are free to set further
procedures for their Cycle 3 programmes if
Regulation on Organization
they are consistent with the national
of Doctoral Education in
Government Decision of 8
August 1997 N 327 on
“Procedures for Awarding
Scientific Degrees in the
Republic of Armenia”

Need to change and amend relevant
national regulations, documentation and
legislative frameworks.
Questions posed by the Ministry
representatives: Should the admission,
study and completion procedures be
regulated by the government or should this
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offer are designed to meet
new challenges and include 
appropriate
professional
career
development
opportunities.

Armenia.
The list of the scientific
specialties in the Republic of
Armenia

legislation. Nevertheless, the administrative
procedures of the legal acts regulating Cycle 3
may be described as more precise than general.
Postgraduate academic degrees are awarded by
the specialized councils on the basis of formal
doctoral thesis defense. The Supreme
Certifying Commission (SCC) of the Ministry
of Education and Science of the Republic of
Armenia confers diplomas to the awardees.
The specialized councils are established by the
SCC at the scientific and HEIs, scientific
manufacturing companies, and scientific
technological organizations. The SCC also
decides other crucial requirements and
procedures on the Cycle 3 level, especially in
the process when the dissertation is entering
the defense part. Such policy and regulation
sometimes are considered as not consistent
enough with the established EHEA standards
and requirements on institutional autonomy
and academic freedom.

process be carried out and regulated
entirely by the Higher Education
Institutions (HEIs) and other institutions
providing Cycle 3 programmes as a core
part of their academic freedom and
institutional autonomy. Otherwise, should
the general framework for admission,
study and completion exist on national
level, where minimal requirements are set
by the national legislation and further
requirements are developed and set by the
HEIs and other institutions providing
Cycle 3 programmes?
It is necessity to address the following
matter: if it is necessary to review the
current procedures on conferring the Cycle
3 degrees in favor of enhancing the role of
HEIs and other institutions providing
doctoral programmes in this process or the
current regulation may not be considered a
direct violation of the Bologna Process
principles on institutional and academic
autonomy?
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2) Professional career development opportunities 
after graduation are very limited.

To renovate the list of the scientific
specialties by including the ones which are
more demanded by the labor market
outside of the academia, establish
professional
doctorates
in
some
professional fields. There is a need for
creating strong research environments and
mechanisms for enhancing quality of
research training.



Monitor the scientific progress of the
individual doctoral candidates by achieved
scientific results and career tracking.



HEIs should amend their strategies
selecting several main directions of
research thus making doctoral candidates’
career development opportunities more
transparent and complying with the needs
of the labour market thus gaining a
financial support from the market.

3) Article II, point 7 of the Regulation on

Government “Procedures for Awarding
Scientific Degrees in the Republic of
Armenia”

“… the PhD thesis is considered to be a
technical, economic or technological work,
which puts forward a solution to a vital issue in

Refreshing the list of scientific
specializations to include the ones which
are in line with current tendencies.
Discuss the possibilities of involving a
labour market representative from the
corresponding field, while elaborating the
topic of the thesis.
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the field, or else reveals some new
challenges…” This means, there should be a
constant and uninterrupted link with the labor
market, and the outside world in general, in
order to make sure the doctoral candidate has
an overall idea of current tendencies, and that
the work s/he undertakes is not thoroughly cut
from the outside world. This, in its turn, will
ensure the doctoral candidate has more
opportunities to advance his/her career after
his/her research operations are complete.
2.
The importance of 
diversity: the rich diversity
of doctoral programmes in
Europe – including joint 
doctorates – is a strength
which has to be underpinned
by quality and sound
practice.

Regulation on Organization
of Doctoral Education in the
RA
The list of the scientific
specialties in the Republic of
Armenia

1) Interdisciplinarity is not regulated yet. In 
order to have a dissertation topic approved in
the border of two specialization areas a
special consent of the SCC is required.
Regulatory framework for joint Doctorates is 
not established yet.



Develop special regulations promoting and
encouraging interdisciplinary research and
organization of joint Doctorates with
foreign and local HEIs.
Study the experience of HEIs who have
already carried out interdisciplinary and/or
joint thesis. Based on the outcomes
revealed elaborate a regulation that will
enhance
the
implementation
of
interdisciplinary and/or joint PhD theses.
Cooperate

with

numerous

foreign

universities and be involved in relevant
international projects.


Establish a culture of interdisciplinary
research with more than one supervisor.
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2) Another arguable matter creating an obstacle 
for multi and inter-disciplinary research is a
list of SCC specialty codes listing fields of
science, specialty and the sphere of awards in
which the doctoral candidates are expected to
major and be awarded with doctoral degrees
depending on what area they have chosen to
write a dissertation in. When reviewing the
list of specialties liable to research degree
awards one may question the multi and
interdisciplinary opportunities for researchers
engaged in Cycle 3 programmes as the
disciplines listed in that list are very narrow
and concrete.
3.
Doctoral candidates 
as early stage researchers:
should be recognized as
professionals
–
with
commensurate rights - who
make a key contribution to
the
creation
of
new
knowledge.

Regulation on Organization
of Doctoral Education in
Armenia

1) Currently the regulation and corresponding 
contracts signed with the doctoral candidates
have some articles about the rights and
responsibilities of doctoral candidates, yet at
times the scope of the rights is not respected.
Doctoral candidates are not always treated as
early stage researchers, i.e. employees of the
institution. They don’t have adequate rights
and responsibilities like the university
academic staff has.


Review the policy the SCC on the list of
specialized councils and specialties in
favor of multi and interdisciplinary
approaches.

Adequate standards of social security
(health care and parental leave,
unemployment benefits, contributions to
pension schemes, accident insurance, etc.)
for the doctoral candidates should be
established.
These
rights
and
responsibilities should be formulated in
agreements between candidate, supervisor
and institution.
Reinforce the role of doctoral candidates
by including more articles in the contracts,
by raising the awareness and by increasing
the number of hours taught throughout the
17

academic year.

4.
The crucial role of 
supervision and assessment:
in respect of individual
doctoral
candidates,
arrangements for supervision
and assessment should be
based on a transparent
contractual framework of
shared
responsibilities
between doctoral candidates,
supervisors
and
the
institution
(and
where
appropriate including other
partners).



Increase motivation of doctoral candidates
to be engaged in institution’s governance



Develop doctoral program handbook with
detail description of learning objectives
and plans of achievement in line with
policy of an institution.

Regulation on Organization 1) Poor supervision of Doctoral candidates is 
observed. The supervision doctoral candidates
of Doctoral Education in the
do not always follow and/or have a pre-set
RA
scheme or timetable. At times it is quite
difficult to set time and venue for supervisordoctoral candidate meetings, since either both
are overloaded, or the supervisor does not 
necessarily have the skills and/or desire to
supervise. As a result there is low quality of the
defended dissertations and low completion
rate.
As a result low quality of the defended 
dissertations and low completion rate.

An institutional regulation on terms and
obligations of doctoral candidates,
supervisors and the institution should be
introduced by universities, which should
be fixed in a signed contract (agreement)
between the three parties.

2) Supervisors are not encouraged or punished 
when their doctoral candidates present good or
bed results; there are neither state nor
interuniversity mechanisms for this.

Having
necessary
schemes
and/or
mechanisms to monitor the process of
supervising to ensure the quality is there.

Set

mechanisms

for

supervisors’

professional
development
(having
necessary procedures to train supervisors
both methodology-wide and regulationwide).
Develop mechanisms to increase the
motivation and professional experience
exchange among supervisors.
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5.
Achieving
critical 
mass: Doctoral programmes
should seek to achieve
critical mass and should
draw on different types of
innovative practice being
introduced in universities
across Europe, bearing in
mind that different solutions
may be appropriate to
different contexts and in
particular across larger and
smaller European countries.
These range from graduate
schools in major universities
to international, national and
regional
collaboration
between universities.

Regulation on Organization 1) The necessity to make critical mass stronger is 
essential especially by involving international
of Doctoral Education in the
actors. The importance of giving doctoral
RA
candidates an opportunity to work in different 
research environment including virtual
research networks was emphasized by the
partner universities involved in the C3QA
project.

Initiate new internal and international grant
projects to enable new cooperation at
national and international levels.



Provide doctoral candidates an opportunity
to work in different research environments
by collaborating with research related
institutions at regional, national and
international level, as well as with
governments and business sector.

6.
Duration:
doctoral 
programmes should operate
within appropriate time
duration (three to four years
full-time as a rule).

Regulation on Organization 1) According to the RA legislation, duration of
PhD studies varies from three to five years.
of Doctoral Education in the
Nevertheless, the effectiveness of the set
RA
duration has not been assessed. Most of the
HEIs claim that because of the credit system
introduction, the core time spent on research
has been reduced, and, as a matter of fact, 

Take into consideration the impact of
various factors while setting the length of
doctoral studies and adopt a flexible
approach to the timeframe of doctoral
programmes (for disciplinary differences,
gender issues etc).

Establish new institutional centralized
structures (units) at big HEIs with the
responsibility of admission, organization,
monitoring and quality control over the
research training of Doctoral candidates.
For the smaller HEIs such kind of interinstitutional units and virtual research
networks are suggested to create in order to
achieve the critical mass of Doctoral
candidates and scholars.

Reduce required parallel activities of
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doctoral candidates have to do their research
during the last year of their study.
For some specialty areas (professional fields)
the duration of Doctoral programms of a threeyear period for full time studies is too short and
unrealistic for completion of the dissertation.
7.
The promotion
innovative structures:
meet the challenge
interdisciplinary training
the
development
transferable skills.

of 
to
of
and 
of

doctoral candidates to allocate time to
focus on their research as well as to
exclude administrative procedures (thesis
assessment and defence) from the overall
duration of the PhD program completion.

Regulation on Organization 1) Poor implementation of the educational 
component of structured Doctoral programmes
of Doctoral Education in the
which
would
develop
candidates’
RA
transferable/generic skills and competences.
The list of the scientific

specialties in the Republic of
Armenia

Review

and

embed

transferable skills
programmes.

in

the
the

respective
academic

Establish inter-institutional cooperation
amongst Armenian HEIs for uniting and
sharing high quality teaching staff to
deliver courses for transferable skills.

2) HEIs sometimes overemphasize the role of 
these courses hindering research activities and
leading doctoral candidates to hunt for credits.

Promote the development of researchoriented transferable skills starting from
master's degree programs.



It is suggested that workload of this
coursework not exceeds 1/4 of the overall
workload of Doctoral programme.



The current narrow specialties of Doctoral
education should be revised and brought to
coherence with state of the art
requirements of the knowledge based
economy through pulling down the
boundaries of traditional disciplines and
opening the way to interdisciplinarity.

3) The interdisciplinarity is not promoted.
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Structures and curricula should be open
and flexible enough to allow doctoral
candidates to undertake research and theses
based on interdisciplinary approach.
8.
Increasing mobility:
Doctoral programmes should
seek to offer geographical as
well as interdisciplinary and
intersectional mobility and
international collaboration
within
an
integrated
framework of cooperation
between universities and
other partners.

1) HEIs cooperate with universities abroad, there 
are different contracts signed and in force,
however not always the aims and objectives in
contracts are realized. There is no sustainable
collaboration with other research and scientific
institutions. There are still many obstacles
limiting mobility
such as financial,
administrative, legal, language, social, 
recognition etc.

Develop and adopt a national regulation on
international mobility supportive approach
for doctoral candidates
(international,
interdisciplinary, intersectional. According
to this regulation mobility should be
considered as part of doctoral candidate’s
career development.
Initiate and find new opportunities for
cooperation and grant projects enabling
mobility.
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9.
Ensuring appropriate 
funding: the development of
quality doctoral programmes
and
the
successful
completion by doctoral
candidates
requires
appropriate and sustainable
funding.

The
Decree
of
the
Government of the Republic
of Armenia on Funding of
Higher Education

1) Innovative research programs do not find 
public or private funding sources. There is
also no allocation of science funding with
separate line in the most of the HEIs budgets.
HEIs mostly ensure appropriate funding by
participating in a variety of grant programs,
another source are fee paying doctoral
candidates who compensate the lack of the
funding.

2) A very small amount of scholarship is
allocated only for the full-time PhD students

To revise funding mechanisms of Doctoral
programmes from the state budget and
institutional funds taking into account
different
factors,
such
as
the
discipline/research
area,
need
for
laboratory work, use of special equipment
etc. To adopt financial incentives (tax
exempt/reduction etc.) for the private
sector to invest in research Doctoral
programmes(develop a policy for research
investments setting strategic priorities and
analyzing the effectiveness of the research
investments (research as a service to
society)).


Give doctoral candidates teaching or
research assistantship positions with
employment contracts and all social
rights providing doctoral candidates
with decent salary.
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Other proposals offered
Current State of Affairs

Proposed Changes

1. Admission
1) The regulation on Procedures for
Admissions and Study in Doctoral
Programmes (Aspirantura) places more
attention to the admission examinations than
to the research skills of prospective Cycle 3
students as such, i.e. those who get the
highest points in specialisation examination
are accepted to study in Cycle 3
programmes (Aspirantura). Applicants also
have to undergo an exam in Principles of
Informatics and foreign language.

 Principle and technical approaches to admissions to Cycle 3 programmes should undergo fundamental changes.
Whereof, it is recommended to review the current regulations on Procedures for Admissions and Study in
Doctoral Programmes (Aspirantura), with the aim to assess the applicant’s research ability, critical thinking,
and interest in knowledge creation. For that purpose it is recommended to substitute the entrance specialisation
examination as a core component of admission with the applicant’s research proposal defence (VIVA
examination). For detailed description of the matter see the attachment 1
 One of the requirements for admissions to doctoral programmes according to the current regulation in place is
submitting a research paper (referat) no longer than 20 pages from the discipline one chooses to study or a list
of publications in peer reviewed journals from the disciplines the applicants wish to study. From the perspective
of admissions principles such acceptance criteria is wrong as the applicant is not yet a professional publisher or
a research specialist but the candidate for becoming a professional researcher.

In the process of admission to doctoral
programmes, the research skills of a  In the process of admission to doctoral programmes the research skills of an applicant are to be of crucial
prospective Cycle 3 student are to be of
significance rather than her/his disciplinary knowledge assessment. In case of the specialisation examination
crucial significance rather than her/his
disciplinary knowledge assessment.
For detailed description of the matter see the
attachment 1

requirement the applicant already possesses her/his Cumulative GPA score that is an evidence of her/his
knowledge of the major fields of study. It is suggested to amend the requirement of passing the one at all,
except for those cases when the Cycle 1 or Cycle 2 (Bachelor level or Master level) major discipline was other
than the one chosen by an applicant. Additional case when such examination may be required is when the
Cumulative GPA is lower than required for the acceptance to Cycle 3 programmes.

 To recruit students to the third cycles of education based on his/her Master’s thesis (without an entrance exam) if
2) Prospective Cycle 3 students should
the thesis includes an element of novelty.
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submit certificates with foreign language
minimum assigned test scores in one of  If the prospective student studied in one of the three languages mentioned in the point 14 of the Government
three languages:
Decision N 238-N for one year or longer or majored in those languages it is suggested to provide a waiver from
test or examinations in foreign language to such students. Furthermore, it is recommended to conduct a study
1) English - 46 from «TOEFL» (iBT) and
finding 5 languages that are most often used in world research, i.e. languages in which scientific data is provided
5.5 from «IELTS»
the most (publications, textbooks, and other types of academic data) apart from English, French and German and
2) French - 200 from «TCF»
enhance the list. As the main reason behind the requirement of foreign language certificate should be the check of
3) German - 60 from «on DaF»
the applicant’s ability to participate in the world’s research process for which a minimum one language of global
Those applicants whose professional study
academia is necessary, there is no need to pass other foreign language test in case of the applicants proven
languages were English, French or German
proficiency in one of the global academic languages. In case of the study or if such studies have already been
pass examinations in other foreign
conducted the subjectivity of languages selected is substituted by validity and reliability check.
languages different from the above
mentioned.
In order to make the list more comprehensive, the following internationally recognized exams must be added:
English: Cambridge Assessment English: 162 minimum threshold from the below-given exams:
There are cases when applicants whose
 Cambridge English Preliminary: A2 (grade required: distinction)
professional working or study language was
 Cambridge English First: FCE
among the three required and they have to Other exams of Cambridge assessment English, which target higher levels are also accepted:
take a test in the same foreign language
 CAE (C1),
whatsoever according to the law.
 CPE (C2)
The core justifications of having these exams added to the list are:


Cambridge English Language Assessment is part of the University of Cambridge.



Cambridge English exams are aligned to the Common European Framework of Reference for Languages
(Council of Europe 2001) – the international standard in measuring language ability.



Cambridge English exams are known around the world for giving objective and reliable evidence of English
language ability. Extensive research and validation ensures that each exam and each grade represent the same
level of English, no matter where or when the exams are taken.
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Some of the exams are cheaper that TOEFL and IELTS.



Over 5 million Cambridge English exams are taken each year in more than 130 countries.



Around the world over 20,000 universities, employers, government ministries and other organizations rely on
these exams and qualifications as proof of English language ability.1



If the prospective student studied in one of the three languages mentioned in the point 14 of the Government
Decision N 238-N for one year or longer or majored in those languages it is suggested to provide a waiver from
test or examinations in foreign language to such students. Furthermore, it is recommended to conduct a study
finding 5 languages that are most often used in world research, i.e. languages in which scientific data is
provided the most (publications, textbooks, and other types of academic data) apart from English, French and
German and enhance the list. As the main reason behind the requirement of foreign language certificate should
be the check of the applicant’s ability to participate in the world’s research process for which a minimum one
language of global academia is necessary, there is no need to pass other foreign language test in case of the
applicants proven proficiency in one of the global academic languages. In case of the study or if such studies
have already been conducted the subjectivity of languages selected is substituted by validity and reliability
check.
 Not to have an exam “Principles of Informatics”, since not all specializations need the skills and the knowledge
that are required throughout the said exam. The basic skills and competences that are important include those of
word, excel (not in all cases), PP and etc.

Current State of Affairs

Proposed Changes

2. Doctoral education
2.1 During their studies doctoral candidates should take an 8
credit module in specialty (major) course that contains the
code of the dissertation topic and pass an examination from
1

 It is suggested to conduct a study on contents of specialisation courses of doctoral
programmes in Armenian institutions providing doctoral degree programmes and see in what
way they are similar or different from the same courses on first two cycles of study.

http://www.cambridgeenglish.org/images/177867-the-methodology-behind-the-cambridge-english-scale.pdf
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that course. The examination pass is necessary during the
acceptance to the dissertation defence as well.
2.2 Scientific Research Methodology is another compulsory
course to be taken in Cycle 3 studies (Asprantura). According
to the Minister decree N 1167-N it constitutes 4 credits.

From the perspective of doctoral education the amount of
credits and length of the course is too small and needs to fall
under review.

2.3 Internship is another compulsory credit to be accumulated
by doctoral students constituting the amount of 10 credits. In
the meantime, those doctoral candidates who possess a
minimum of 6 month work experience may skip the internship
and accumulate credits based on a letter of reference presented
from the workplace.
The definition of the internship should be more precise.
Internship is significant on a Cycle 3 level as it combines a
doctoral education with industry as such developing doctoral
candidates’ empirical skills and knowledge which are crucial
for completing a research project as well.

According to opinions of number of doctoral candidates, teachers and education experts the
content is all the same and taking such module on the third level of study is a waste of time
and recourses. Another matter of review of the doctoral programme structure in the context
of specialization module is the matter of multi and interdisciplinary research, when the
doctoral dissertation is going to have a cross-disciplinary format.
 The cornerstone of doctoral education is the research ability of students and they should gain
competent knowledge in advanced research methods on Cycle 3 level. This course should be
recognised as the core compulsory course in doctoral degree programmes instead of the
courses on specialization that are central in credit amounts and significance according to the
current regulation.
 It is recommended to select the examination from research methodology as central in the
process of entrance to the dissertation defense process substituting current specialization
examination pass necessity according to the Government decision N 327. Given the fact that
for 3, 4 consecutive years a doctoral candidate carries out an intensive research around the
topic s/he has initiated there is no sense in overloading the doctoral candidate with the
obligation of passing an exit exam from the specialization.
 It is recommended to review the definition of internship requirement on doctoral programs
with an emphasis on professional internship directly connected with fields of study of doctoral
students. Then the footnote of the requirement on internship credit accumulation in the
Minister decree N 1167-N (… 6 month of work experience…) may look inappropriate, i.e. one
can have a work experience in the sector different from her/his field of research (working as an
accountant but enrolled in a doctoral programme majoring in physics).
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Current State of Affairs

Proposed Changes

3. Pre-defense
 Postgraduate academic degrees are awarded by the
specialized councils on the basis of formal doctoral thesis
defense. The Supreme Certifying Commission (SCC) of
the Ministry of Education and Science of the Republic of
Armenia confers diplomas to the awardees. The
specialized councils are established by the SCC at the
scientific and HEIs, scientific manufacturing companies,
and scientific technological organizations. The SCC also
decides other crucial requirements and procedures on the
Cycle 3 level, especially in the process when the
dissertation is entering the defense part.
 Notwithstanding the fact that the current system of predefense and defense foresees an array of stages a doctoral
candidate must go through, and regardless of the fact that
thesis stages have been implemented to ensure the
postgraduate thesis is of corresponding quality when it
reaches the defense, the mechanism does not serve its
purpose, since there are numerous cases when the thesis is
being turned down by the Supreme Certifying
Commission because of myriad issues ranging from
plagiarism, to irrelevant ideas embedded in the text.
 Exit exam from specialization.

 To make the whole process more transparent the following stages are suggested:


annual presentation of the work undertaken (an acting mechanism currently),



pre-defense with the involvement of representatives of the Scientific Council of the HEI
and those of Specialized Councils. The decision on who the latter is/are will be made by
the president of the Specialized Council is question. The core idea binding this
suggestion is that at times the pre-defense is quite lenient in nature, given the fact that all
those present are colleagues and acute criticism might be mal-viewed. The presence of
representatives from the Specialized Council will ensure there is an external eye to
reveal any issues that might result in turning the paper down at later stages.



During the stage when two opponents and the leading organization are appointed by the

PC, the concept of so-called “black opponents” can be introduced as sth mandatory for
this stage. Currently, the “black opponent” is appointed in the scenario when there are
some “against” votes as an outcome of secret voting. Yet, given the fact that Armenia is
a small country, and it is quite easy to find some influential people who would be able to
exercise pressing, the idea of someone who’s incognito can be a useful way out. Also,
this will eradicate the cases when the paper is turned down after the defense.
 Given the fact that for 3, 4 consecutive years the PhD student carries out an intensive research
around the topic s/he has initiated, we are inclined to believe that there is no sense in
overloading the student with the obligation of passing a exit exam from the specialization.
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Attachment 1

Research Proposal vs Specialisation examination during the admissions to Cycle 3
programmes

The government decision on Procedures for Admissions and Study in Doctoral Programmes
(Aspirantura) places more attention to the admission examinations than to the research skills of
prospective Cycle 3 students as such.
According to the Salzburg Principles: “…the core element of all doctoral programmes is, and
should remain, training by doing research. Only training by research can provide doctoral
candidates with core skills such as problem solving; innovative, creative and critical thinking;
analyzing and synthetizing knowledge; and developing strategies. Doctoral candidates are young
professionals who are trained through research and who make an important contribution to the
creation of new knowledge, products, methods and systems, and to knowledge transfer.

Training by research is the main element that differentiates doctoral cycle from the first and
second cycles in the Bologna Process. With Barcelona and Lisbon goals in mind it is clear that
Europe needs more researchers who will be able to work not only in academia, but also in the
various sectors of the economy and society, industry, SMEs, public sector, NGOs, etc.” and
“…Doctoral candidates should be considered as early stage researchers and research partners and
treated as professionals who make an important contribution to the creation of new knowledge. It
was noted in the European Charter for Researchers: “Early stage researchers are professionals
who are trained through research in the conception or creation of new knowledge, products,
processes, methods and systems, and in the management of the projects concerned”.2
As cited in the Salzburg II recommendations: “…doctoral education…rests on the practice of
research, which makes it fundamentally different from the first and second cycles”3.

2

General Rapporteur’s Report, Doctoral programmes for the European Knowledge Society, Bologna Seminar,
Salzburg, 3-5 February 2005, available at
http://www.eua.be/eua/jsp/en/upload/Salzburg_Report_final.1129817011146.pdf
3

European University Association (2010), Salzburg II Recommendations: European Universities’ Achievements
Since 2005 in Implementing the Salzburg Principles, Brussels, available at
http://www.eua.be/Libraries/publications-homepage-list/Salzburg_II_Recommendations.pdf?sfvrsn=0
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The focus on knowledge creation, research skills and competences is key in the National
Framework of Qualifications of the Republic of Armenia 4.
Article 9 of the draft law on Higher Education of the Republic of Armenia defines the third cycle
of higher education as “..aspirant (doctoral) studies during which a student acquires in-depth and
complex knowledge, skills and competence in one or several interrelated disciplines to conduct
research and professional activities and create new knowledge”. Hence, the development of the
Cycle 3 education, including the admission procedures should be carried out in a manner
different from the first two cycles. It may not be correct to apply same principles and tools of
admissions as are employed in the first two cycles of studies (Bachelor and Master level).

Therefore, in the process of admission to doctoral programmes, the research skills of a
prospective Cycle 3 student are to be of crucial significance rather than her/his disciplinary
knowledge assessment. In case of the latter assessment the applicant already possesses her/his
Cumulative GPA score that is an evidence of her/his knowledge of the fields of study.

This is why the principle and technical approaches to admissions to Cycle 3 programmes
(Aspirantura) should undergo fundamental changes. Whereof, it is recommended to review the
current regulations on Procedures for Admissions and Study in Doctoral Programmes
(Aspirantura), with the aim to assess the applicant’s research ability, critical thinking, and
interest in knowledge creation. For that purpose it is recommended to substitute the entrance
specialization examination as a core component of admission with the applicant’s research
proposal defense (VIVA examination).

The components of a research proposal shall be:


Clearly defined research question



Clearly stated hypothesis



Tentative literature review that demonstrates what research gap is going to be covered by
the future research project



Clearly described methodology of the future research that will include:
-

Detailed Justification of research methods, techniques and tools to be employed for
data collection and analysis ( i.e. why doing a qualitative research rather than
quantitative, why doing an interview instead of a survey, why doing a statistical

4

Government Decision of 31 March 2011 N332-N on “Establishment of the National Framework of Qualifications
of the Republic of Armenia”, Unofficial Translation
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analysis rather than textual analysis, why focus groups instead of observation, why
doing a case study, why doing a single case study instead of multiple case studies,
why doing a regression analysis instead of a correlation analysis, why doing a content
analysis rather than discourse analysis, why doing a multidisciplinary study?)
-

Detailed justification of the types of data to be collected and analyzed

-

Detailed justification of discipline(s) to be touched inside the research.

Such Cycle 3 entrance practice is employed by the world’s leading universities (see entrance
criteria of the top 100 universities according to the QS World University Rankings, Shanghai
Jiao Tong University Academic Ranking of World Universities (ARWU), and others).

A written and presented research proposal shows to what extent the applicant is prepared for a
research degree study, what is her/his knowledge of the discipline(s) of study that is now
assessed via the specialization examination, the framework of her/his thinking (i.e. critical and
argumentative), extent of applicant’s academic autonomy, and her/his ability of knowledge
creation.
Whereas a specialization examination can only give assessment of the applicant’s knowledge
and erudition of the discipline, but not her/his research skills, what is of crucial importance at
the Cycle 3 level. Moreover, a specialization examination cannot demonstrate the aim of the
applicant behind applying for doctoral programmes, i.e. what kind of new knowledge the
prospective Cycle 3 student is going to create, what research gap is she/he going to cover, what
methodology will she/he apply while answering the research question, supporting central
theoretical arguments and testing the research hypothesis. This is why it is recommended to
select a research proposal submission and defence as main criteria during the Cycle 3
programmes admission process.

Furthermore, one of the requirements for admissions to doctoral programmes according to the
current regulation in place is submitting a research paper (referat) no longer than 20 pages
from the discipline one chooses to study or a list of publications in peer reviewed journals from
the disciplines the applicants wish to study. From the perspective of admissions principles such
acceptance criteria is wrong as the applicant is not yet a professional publisher or a research
specialist but the candidate for becoming a professional researcher. Moreover, such
requirements do not show the above stated aims behind studying in Cycle 3 programmes: i.e.
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what research question is going to be answered, what hypothesis is going to be tested, and
what research gap is going to be closed.

Following the above analysis regarding the specialization examination it is suggested to amend
the requirement of passing the one at all, except for those cases when the Cycle 1 or Cycle 2
(Bachelor level or Master level) major discipline was other than the one chosen by an
applicant. Additional case when such examination may be required is when the Cumulative
GPA is lower than required for the acceptance to Cycle 3 programmes.
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Appendix 2- Criteria/Standards and Guideline ֆor Quality Assurance of
Doctoral Education in the Republic of Armenia

CRITERIA/STANDARDS AND GUIDELINE FOR QUALITY ASSURANCE OF
DOCTORAL EDUCATION IN THE REPUBLIC OF ARMENIA
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Introduction
The current document is produced in the framework of the Erasmus+ “Promoting
internationalization of research through establishment and operationalization of Cycle 3 Quality
Assurance System in line with the European Integration” (C3QA) project.

The document is developed by the National Centre for Professional Education Quality
Assurance, Foundation (ANQA). It gives a comprehensive description of quality assurance
framework of doctoral education.

While developing the document, ANQA has assumed as a basis the following factors:
1. needs assessment and situational analysis of the Armenian doctoral education;
2. current trends in European Higher Education Area (EHEA) and the European Research
Area (ERA);
3. experience and results accumulated from the EU funded TEMPUS “VERITAS –
Structural Development of the Third Cycle Based on Salzburg Principles” project;
4. recommendations and observations provided by the C3QA project partners (local,
international).

ANQA would also like to express its deep gratitude to C3QA project partners for their helpful
insights in document drafting and review processes.

Any feedback or suggestions regarding the document would be much appreciated. They can be
addressed to ANQA at the following:

E-mail: info@anqa.am
Phone:(+374-10) 229145 (+374-10) 229146 (+374-10) 229147
Fax: (+374-10) 229148
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Doctoral Education in Armenia
The Armenian higher education institutions (HEIs) have been conducted postgraduate programs
since Soviet times. After joining Bologna process in 2005, the RA Ministry of Education and
Science in cooperation with the Armenian HEIs has launched a series of reforms in the field of
higher education, including doctoral program. Currently the Armenian HEIs have already
adopted the 3-tiered system. During the 2010/2011 academic year the qualification of the
Researcher on the third-level was also introduced at the Armenian HEIs. The doctoral programs
in Armenia are typically 3 years full-time, 4 years for part-time and 5 years for research
applicants. For all the cases, the overall student workload is 180 ECTS credits.

Doctoral education in Armenia has traditionally been part of the postgraduate education system
and consisted of two successive scientific (research) degrees: Candidate of Sciences and Doctor
of Sciences. The Candidate of Sciences qualification is typically a three-year full-time
programme consisting of coursework and a publicly defended thesis. The Doctor of Sciences
qualification has two tracks: doctoral coursework or independent peer-reviewed research
followed in either case by a public dissertation defence. Both doctoral qualifications have by
tradition been considered as paths to academic careers.

Through the course of decades, the main purpose of research education has been the creation of
new knowledge; moreover, it gave bigger importance to the results of scholarship rather than
formation of scholars with specific knowledge, capacities, and skills, including teaching skills
for higher education.

In modern post-industrial societies, knowledge becomes outdated very quickly, making the
training of versatile, innovative doctoral candidates a high priority. In the modern economy, their
future career and employment opportunities are not limited to scholarly endeavors or teaching
activities in traditional academic environment. They should also be equipped to work in the
knowledge-based economy, including manufacturing, business, public and private entities, R&D
centers and highly specialized services.

The new generation of researchers should be competent not only in their professional area, but
also

have

general

broad preparedness,

including communication, management

and

entrepreneurial skills. With its emphasis on narrow professional research, the traditional model
of doctoral education did not foster the formation of such knowledge, skills, and capacities.
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Thus, it was necessary to introduce more structured, formal doctoral programs alongside and in
contrast to the traditional, informal “mentor-student” model.

The doctoral program with the embedded general skills component was introduced on a
nationwide basis during the 2010-2011 academic year. Currently, as it was mentioned above,
most of the Armenian HEIs offer structured scientific-educational programs. The curriculum
design is implemented according to internal document specific for each HEI, which regulates the
structure and content of the doctoral programs at the given university.

The effectiveness and the quality of doctoral programs in Armenia are influenced by several
factors. Scarce research funding is a major drawback. HEIs use it as a main reference point while
deriving other sizeable problems such as the design and implementation of doctoral programs in
accordance to the Salzburg principles as well as the development of the internal quality
assurance system for doctoral education, which will increase the transparency, visibility,
autonomy and accountability of doctoral education in Armenia.

The technical level of the infrastructure and the databases available for research are also critical
factors. Although the situation has been changing for the better recent years, many universities
and research organizations offering doctoral programs are still having problems such as limited
access to the electronic databases of scientific literature and information, lack of modern research
laboratories and research equipment etc.

The providers of doctoral education in Armenia are currently striving to find the answers to the
following issues:
•

Is there possibility to predict rapid changes in the globalized world?

•

Who are the stakeholders of doctoral education?

•

Are we still relevant to our stakeholders?

•

Are the outcomes of doctoral education recognized by the stakeholders?

•

Is there strict separation between doctoral candidate in fundamental research and applied
research?

•

What master’s degree education can do to make doctoral education more efficient?

35

External Quality Assurance System in Armenia
Following its ratification of Bergen (Bergen Communiqué) by the National Assembly of
the Republic of Armenia (RA) in 2005 steps have been undertaken to actively implement the
Bologna action lines to integrate into European Higher Education Area. RA HEIs adopted
internal quality assurance mechanisms based on ESG to ensure the successful implementation of
their processes. Nevertheless, the delivery of doctoral programs in line with the Salzburg
Principles has been left unattended.
“The statute on state accreditation of institutions and their academic programs in the Republic of
Armenia” approved by the RA Government on 30 June 2011 N 978-Ն decree, decision of RA
Government on “Standards of Accreditation of Professional Education of the RA” decree N 959Ն (30 June 2011) are the main documents governing the quality assurance of tertiary level
institutions (TLIs) but these documents mainly refer to the first and the second cycles of
education.

In Armenia, the external quality assurance is carried out through accreditation. The accreditation
process is being performed by the ANQA.
ANQA strives to promote public trust, social cohesion, equity, responsibility and
competitiveness through periodic enhancement of the quality of educational services. ANQA
carries out its mission by:


being receptive to the needs of national stakeholders through its mandatory institutional
and voluntary programme accreditation;



aligning its QA criteria and standards with international standards and guidelines;



ensuring international recognition, thereby assisting to strengthen the position of
Armenian professional education in EHEA;



attaching importance to close cooperation with stakeholders in the process of developing
the quality assurance system.

In the RA, the external quality assurance is in line with the institution’s internal quality assurance
processes, and it maintains the institution’s autonomy. In addition, the external quality assurance
is based on the information revealed by the internal quality assurance system. The Armenian
external quality assurance entails two types of accreditation:


institutional,



program.
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Institutional accreditation is the state recognition of academic and QA procedures of the TLI.
Institutional accreditation is a regular mandatory process both for state and non-state institutions
operating in the territory of the RA. Institutional accreditation allows to evaluate the
effectiveness of TLI operations, as well as to find out whether the TLI is in compliance with its
mission, whether it follows the policy of continuous improvement and enhances the development
of implemented academic programs. Institutional accreditation is a prerequisite for program
accreditation.

Program accreditation is the recognition of academic programs and the correspondence of quality
with state accreditation standards and program accreditation criteria. Program accreditation is
targeted at separate academic programs. This procedure allows to periodically evaluate the
effectiveness of academic programs as well as to monitor whether it thoroughly ensures the
acquisition of intended learning outcomes. The program accreditation is currently carried out on
the initiative of the TLI, based on voluntary basis, except for medical academic programs, the
accreditation of which is compulsory. However, with the adoption of the new Law on Higher and
Postgraduate Professional Education the program accreditation for all the 3 cycles will also
become mandatory. As an outcome of accreditation process, the TLI or its separate academic
program are positioned as accredited with a certain validity date.

State Accreditation Criteria and Standards serve as a foundation and framework to guide
institutions in self-evaluation as a basis for assessing institutional and program performance and
to identify needed areas of improvement. The criteria, standards and performance indicators
promulgated by the RA Government are reviewed and modified periodically to ensure they are
up-to date, valid, relevant and consistent with the emerging trends and recent developments in
the field of quality assurance and accreditation. As an external quality assurance provider in HE,
ANQA’s core activities are based on external QA principles and correspond to the standards of
ESG (Part 2).
However, QA activities have not yet been applied to the 3rd cycle education as till now quality
assurance of doctoral education has not been concerned by the RA Government.
Within the frames of EU TEMPUS “VERITAS” grant project ANQA has developed QA criteria
and standards for doctoral education which have undergone a pilot during the external visits at
the Armenian 11 biggest HEIs. In general, the “VERITAS’’ partner institutions (local and
international) have assessed criteria and standards for doctoral education as enhancement-led,
applicable and relevant to the stakeholders needs.
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After being piloted in the framework of C3QA project, the quality assurance criteria and
standards for doctoral education will be revised upon request. The results will be presented to the
RA Ministry of Education and Science after the adoption of the new Law on Higher and
Postgraduate Professional Education where the quality assurance of doctoral education is
foreseen.

Quality Assessment Criteria and Standards for Doctoral Education

Quality assessment criteria and standards for doctoral education are developed based on Salzburg
principles, Salzburg II recommendations, Standards and Guidelines for Quality Assurance in the
European Higher Education Area (ESG), decision of RA Government on “Standards of
Accreditation of Professional Education of the RA” as well as on the needs of the relevant
stakeholders and the feedback provided by them (bottom up approach).

Quality assessment criteria and standards for doctoral education are combination of institutional
and program quality assurance approaches. Having elements of both institutional and program
QA, the criteria and standards will give an opportunity to look at the doctoral education of a
given HEI in a systemized and holistic way while being in compliance with the 2nd Salzburg
Principle. Application of criteria and standards will promote:
1. identification of risky areas;
2. continuous increase of accountability, transparency and autonomy;
3. implementation of steps aiming at improvement.

The procedures on acceptance of application for external assessment, self-evaluation,
implementation of external assessment and decision making are regulated by “The statute on
state accreditation of institutions and their academic programs in the Republic of Armenia”
approved

by

the

RA

Government

on

30

June

2011

N

978-Ն

decree

(http://www.anqa.am/en/accreditation/accreditation-process-and-documents/statute-on-stateaccreditation-of-institutions-and-their-academic-programs-in-the-republic-of-armenia/)
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Criterion /standards

The evidences that will need to be considered
to evaluate the criterion/standard

1. Institutional strategies
The Higher Education Institution’s (hereinafter HEI) research strategy is in concord with its
mission and goals.
1.1 HEI has a research strategy that is
adopted at the institutional level of the HEI,
represents the institution’s mission and its
goals for research.

1. Research strategy
2. Code of ethics and internal disclosure
procedures
3. Action plan (long-term, mid-term, short-term
planning) and supporting budget
1.2 Research strategy reflects the needs of the
4. Policy and procedures for the assessment of
internal and external stakeholders and
the achieved goals and respective analysis
includes ethical concepts.
1.3 HEI has formal mechanisms and
procedures to evaluate the effectiveness of
research strategy and to further improve it.

5. The list of scientific publications, patents
relevant for strategic area
6. Relevant reports on the review process of the
research strategy
7. Other Policy of development and adoption of
research strategy.
8. Alignment of research strategy with mission
and goals of the institution
9. Mechanisms and tools for revealing the
needs of internal and external stakeholders
10. Evidences of the stakeholders’ involvement
11. Other

2. Doctoral program
The doctoral program’s ambitions are in concord with the institution’s research strategy,
forms part of institutional planning and resource allocation, is designed to meet new
challenges and needs of global labour market.
2.1 Doctoral program is thoroughly
formulated, according to the intended
outcomes, is flexible, meets the needs of
doctoral candidates and is in line with the
institution’s research strategy.

1. Outcome based doctoral program (aligned
with the HEI’s ambitions in research and labour
market needs)
2. Clearly defined concept of the programme and
graduate profile
3. Doctoral training programs based on original
research and teaching of transferable skills
(curriculum, individual research plan)
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4. Doctoral training leading to doctoral
candidates’ autonomy
5. Doctoral candidate handbook (published)
6. Other
2.2 Doctoral program is contextually
coherent with other relevant doctoral
programs.

1. Doctoral program benchmarking policy,
procedures and performance evidences
2. Other

2.3 Doctoral program is functioning in the
context of a strong research environment
ensuring critical mass of researchers and
relevant resources promoting

1. Relevant documents ensuring doctoral
program resource allocation
2. Relevant evidences (agreements, contracts,
etc.) ensuring research environment and critical

interdisciplinary approach.

mass
3.Other

2.4 Doctoral program provides training in
core discipline areas and transferable skills
and ensures an active involvement of
doctoral candidates in research activities.

1. Flexible curriculum (translation of the
objectives of the program in the curriculum,
presence of interdisciplinary elements in the
curriculum)
2. Individual research plans (which takes into
account the skills to be achieved)
3.Mechanisms for the involvement of doctoral
candidates to research oriented activities
4. Evidances on encouragement of local and
international cooperation
5. Other

2.5 Doctoral program has set criteria on the
assessment of the quality of research results
against achieved outcomes and mechanisms
for the evaluation of the research results’
social impact.

1.Published criteria for the assessment of the
research quality against the intended outcomes
2. Grids to evaluate the extent of doctoral
candidates’ autonomy and other intended
outcomes
3. Mechanisms to evaluate the effectiveness of
the criteria for the assessment of the research
quality and to further improve them
4. Mechanisms to measure social impact
5. Other

2.6 There are set mechanisms and procedures
in place to ensure development, approval,
monitoring and periodic review of doctoral
program with an active involvement of
internal and external stakeholders.

1.Doctoral program design and approval policies
and procedures
2.Written policy for review/revision of the
doctoral program based on the needs of
stakeholders (internal and external stakeholders’
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needs assessment methods, effectiveness
analyses and evidences)
3. Improvement plans
4.Other
3. Admission Policy
HEI’s admission policy on doctoral program is transparent, is in line with doctoral program’s
ambitions.
3.1 HEI has set mechanisms for promoting
equitable recruitment, selection and
admission procedures.

1.Published admission policy
2. Candidate recruitment policies and procedures
(published)
3. Other

3.2 Selection criteria of doctoral candidates
are transparent, publicly available and are in
line with the explicit outcomes of doctoral
program.

1. Selection criteria (e.g. doctoral candidates’
past academic performance, ability for research
etc.)
2.Procedures and evidences ensuring
transparency and fair access to the institution
3. Mapping (selection criteria with the explicit
outcomes)
4.Other

3.3 HEI periodically analyses the
effectiveness of applicants’ assessment
system

1.Mechanisms for analysing the effectiveness of
applicants’ assessment system, career
development opportunities
2. Improvement mechanisms of admission
policy
3.Other

4. Supervisor
HEI provides highly qualified supervisors/well-structured supervisory team to achieve
doctoral program’s ambitions.
4.1 Supervisors/supervisory team
responsibilities, qualifications, workload,
recognition criteria are comprehensively
stated and described and are in line with

1.Tripartite written agreements (HEIsupervisors-candidate)
2. Clearly defined written obligation for main
supervisor/supervisory team/research group

doctoral program’s ambitions.

3.Workload (number of doctoral candidates per
mentor) -dedicating appropriate time for
supervision
4.Guidelines for dealing with supervisorsupervisee conflicts (conflict management)
5.Other
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4.2 HEI has supervisor/supervisory team
appointment procedures.

1.Clear selection criteria of
supervisors/supervisory team
2.Appointment procedures (review of the
procedure)
3.Other

4.3 HEI has motivation mechanisms for
supervisors to be involved in active
researching and be part of relevant scientific
network.

1. Policies and procedures for the motivation in
general and the young ones in particular
2.Other

4.4 There is well-established system for
1. Assessment policies and procedures (tools and
periodic evaluation of supervision that foster mechanisms) for supervisors/supervisory team
to review existing policies and procedures for 2.Number of thesis supervisors defended
supervision and to reveal the professional
needs of supervisors.

3. Number of supervisors participating in current
competitive research projects
4. Scientific contributions of a supervisor
relevant to the program
5.Mobility opportunities for supervisors
6. Other

4.5 HEI fosters the development and
professional progress of supervisors.

1. Mechanisms ensuring professional
development of supervisors
2.Appropriate budget allocation for professional
development of supervisors
5.Foreign teaching staff between the teaching
staff who supervise doctoral theses and those
who give training activities
6. Other

5.Research Environment
HEI promotes the quality research provisions by creating an environment conducive to
research.
5.1 There are necessary resources for the
implementation of doctoral program in
accordance with its content, which effectively
support the implementation of program’s

1. Policies and procedures considering resource
allocation for the doctoral education
2. Appropriate research infrastructures (the
material resources available are appropriate to

ambitions and create an environment
conducive to research.

the number of doctoral candidates and the
characteristics of the doctoral program)
3. Various sources of funding
4. Short, medium and long term resource
planning
5. Other
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5.2 HEI monitors the scientific progress of the
individual doctoral candidates by achieved
scientific results and provides career
development opportunities. Supervisors have
primary responsibility in doctoral candidate’s
scientific progress.

1. Monitoring mechanisms of doctoral
candidates (reports, attestations, minutes etc.)
2.Policies and procedures ensuring regular
information flow for doctoral candidates
3.Policies and procedures promoting additional
support, advice and academic orientation for
doctoral candidates (the services available to
doctoral candidates provide adequate support
for the learning process and facilitate their entry
into the labor market)
4.Career development opportunities (e.g.
updating candidates on new career
opportunities, personal and professional
development, exchanges with other universities
(mobility programs), opportunities for doctoral
candidates to combine teaching with research,
encouraging international cooperation, main job
opportunities etc.)
5. Doctoral candidates feedback on the support
provided
6.Signed agreements with other research
centres, institutes or HEIs
6.Other

5.3 HEI ensures that all doctoral candidates
receive useful and regular information and
advice to promote research and to have
opportunity to work in research teams and
different research environments.

1. Result monitoring (archive of periodical
monitoring results)
2. Respective analyses and reports
3. Signed agreements with other research
centres, institutes or HEIs
4.Other

5.4 HEI has sound financial distribution
policy and capacity to sustain and ensure the
integrity and continuity of doctoral programs
at the institution.

1. Mechanisms to find and control financial
resources and to allocate them appropriately
2. The institutional planning, administration and
monitoring policies with regards to the budget
3. Institutional policies that stipulate the terms
and conditions for accepting gifts/donations
from public, private and international
organizations
4.Adequate funding for transferable skills
training
5.Other
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5.5 HEI has mechanisms in place for the
evaluation of the effectiveness, applicability
and availability of resources.

1.Feedback mechanisms and respective
analyses
2.Improvement plans
3.Other

6. Doctoral Candidates
Doctoral candidates are recognized as professionals with commensurate rights.
6.1 HEI has formal mechanisms to regulate
relations between candidate, supervisors and
institution where the rights and
responsibilities of doctoral candidates are
clearly formulated.

1. Written agreement (between HEIsupervisors-candidate) stating possibilities for
doctoral candidate career development
2. Other

6.2 Doctoral candidates are engaged in
governance at the university and participate in
decision-making.

1.Policy and procedures for the involvement of
doctoral candidates in the governance of the
HEI
2. Mechanisms for the motivation of doctoral
candidates to be involved in governance.
3. Other

6.3 HEI has set mechanisms that ensure
quality of the student services and doctoral
candidates are involved in the quality
assurance practices.

1.Feedback mechanisms
2.Regulations stating doctoral candidates’ role
in the institution’s quality assurance processes
3. Other

7. Internationalization
Internationalization is coherent with institution’s research strategy and the individual needs
of the doctoral candidates.
7.1 HEI promotes fruitful and effective
collaboration with local and international
counterparts aiming to create critical mass and
networking as well as to implement joint
research and doctoral programs.

1. Strategic plan for internationalization
(research part)
2. Policies, procedures and mechanisms
promoting internationalization of research
(local, international)
3. Agreements, memorandums etc.
4. Number of foreign teaching staff between the
teaching staff who supervise doctoral theses and
those who give training activities
5. Percentage of PhDs with international
recognition
6.Other

7.2 The mobility of doctoral candidates is
driven by the candidates’ research projects.

1. Mobility coherent with research strategy of
the institution and the individual needs of
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doctoral candidates, relevant evidences
2. Number of foreign doctoral candidates
3. Other
7.3 HEI allocates sufficient financial resources 1. Budget allocation for research’s
for internationalization.
internationalization
2. Mechanisms to find and control financial
resources and to allocate them
3. Relevant analyses
4. List of publications in the peer reviewed
journals with impact factor (by teachers,
supervisors and doctoral candidates)
5. Other
8. PhD awarding
HEI has clear mechanisms for monitoring and assessment of the research results
(applicable to the institutions having Specialized Councils).
8.1 Specialized Council has PhD awarding
criteria that are applied and periodically
reviewed.

1. Published criteria for PhD awarding
2. Reports on the candidates’ examination
results
3. Review procedures and relevant analyses
4. Number of theses defended in the context of
full-time studies
5. Number of theses defended in the context of
part-time studies
6. Percentage of PhDs with international
recognition
7. Employment rate
8. Rate of adaptation of work to studies
9. Other

8.1 HEI has set criteria for the nomination of
the members of Specialized Council/s.

1. Published criteria for the nomination of the
members of Specialized Council/s.
2. Other

8.2 HEI periodically implements quality

1. Internal quality assurance procedure of

assurance of Specialized Council/s’activities.

Specialized Council/s’activities
2. Mechanisms ensuring the involvement of
relevant stakeholders in the quality assurance
processes of Specialized Council/s’activities
3. Respective analyses and reports
4. Improvement plans
5.Other
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8.3 Specialized Council/s periodically
publishes reports on the development of the
relevant fields.

1. Published reports, feedback on the reports
2. Other

9. Internal quality assurance
HEI has an internal quality assurance system, which promotes continual improvement of all
the processes of doctoral education.
9.1 There are well-established and publicly
available policies and procedures for internal
quality assurance of doctoral education.

1.Internal quality assurance policy and
procedures for doctoral education
2. Other

9.2 The internal and external stakeholders of
doctoral education are involved in the quality
assurance processes.

1. Internal quality assurance mechanisms for
doctoral education reveal stakeholders needs
(effectiveness analyses of the mechanisms,
improvement plans)
2. Feedback mechanisms from relevant
stakeholders (effectiveness analyses of the
feedback mechanisms, improvement plans)
3.Other

9.3 HEI collects reliable information on the
implemented processes through feedback
mechanisms, which is evaluated for the
improvement of the goals and processes of
doctoral education.

1. Self-assessment
2. Respective reports
3. Improvement plans
4. Other

9.4 The internal quality assurance system of
doctoral education is periodically reviewed.

1. Policy and procedures to review internal
quality assurance system
2. Tools and mechanisms ensuring periodical
review of the internal quality assurance system
3.Respective analyses
4.Improvement plans
5.Other
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Appendix 3 - Internal Quality Assurance Policy Manual for Doctoral
Education at Yerevan State University

YEREVAN STATE UNIVERSITY
QUALITY ASSURANCE CENTRE

INTERNAL QUALITY ASSURANCE POLICY MANUAL FOR DOCTORAL
EDUCATION

YEREVAN 2018
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Introduction
This policy document serves as the basis for quality assessment and enhancement of Doctoral
education in YSU. It defines minimum standards for continuous development, benchmarking as
well as peer-based quality assurance and accreditation of Doctoral programmes at YSU.
The main quality assurance (QA) polices for Doctoral education at YSU are as follows:
1. YSU Doctoral programmes are supported by internal QA mechanisms, which ensure
compliance with formally adopted internal as well as external QA standards/guidelines
and regulations.
2. YSU QA processes are established to monitor, evaluate and improve the quality of
Doctoral education and research training, teaching & learning, Doctoral supervision,
preparation of Doctoral dissertation as well as the credibility and reliability of the final
assessment (defense).
3. YSU Doctoral programmes are subjected to periodic review, which allows for the updating of programme content, structure and delivery in light of the achieved programme
(learning) outcomes.
The main performance areas of quality assessment and quality assurance in YSU’s Doctoral
education are as follows:
I.

Organisational Context

II.

Research Environment

III.

Admission Policy and Criteria

IV.

Objectives of Doctoral Education

V.

Doctoral Programme/Coursework

VI.
VII.
VIII.

Supervision and Monitoring of Student Progress
Doctoral Dissertation (Thesis)
Final Assessment (Defense)
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I. Organizational Context
1.

There are university structure and officer with overall responsibility for Doctoral
education.

2.

Institutional regulations are in place for Doctoral education which is clear and readily
available to Doctoral students, supervisors, academic and supporting staff as well as
examiners.

3.

The terms and obligations of Doctoral candidates, supervisors and the university are
fixed in a signed contract/agreement between the three parties.

4.

There are a comprehensive and widely used Guidelines (Code of Conduct) that
ensures transparency in the duties of all parties in Doctoral studies and covers all
matters relevant to Doctoral students, supervisors, university officers and examiners.

5.

The rights, duties and responsibilities of the student commencing Doctoral studies are
defined and communicated clearly to the candidate. These include general matters as
well as matters specific to the Doctoral studentship and cover: attendance and
reporting requirements; relevant codes of behaviour and practice; teaching,
supervision and mentoring duties; financial support, etc.

6.

For supervisors and students there are simple and well-designed forms and written
formal procedures that clarify and simplify all important stages of the Doctoral
programme and allow for reasonable flexibility and intra-disciplinary variations.

7.

All basic documentation is routinely and readily available in printed booklet(s) and on
the university website.

8.

University maintains a system for data collection and analysis for Doctoral education,
including the tracking of Doctoral graduates’ career development.

9.

University puts in place and promotes independent and formal procedures for dealing
with complaints and appeals that are fair, robust, clear to all concerned, and applied
consistently. The acceptable grounds for complaints and appeals are clearly defined.

10. The Doctoral programmes have sufficient resources for the proper management and
monitoring of doctoral studies. This includes the resources needed for: selection and
admission process, delivery of course work, quality supervision, monitoring of annual
student progress and assessment of Doctoral theses.
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II. Research Environment
1.

Doctoral education is undertaken through research training. The existence of a strong
research environment is an obligatory condition for the provision of quality Doctoral
studies.

2.

Doctoral students are admitted into a research environment that provides support for
conducting a high-quality research.

3.

Doctoral programmes are supported with a sufficient number of research-active
faculty members, who have proven records of academic achievements.

4.

Doctoral candidates have access to the adequate research infrastructure necessary for
their research work – hardware equipment, basic and more sophisticated software,
ICT, access to literature and other databases, well equipped laboratories and libraries,
– and highly qualified academic staff is provided in support of the Doctoral
programmes. A fair and non-discriminatory access to research infrastructure is offered
for all the students enrolled in the Doctoral programmes.

5.

Doctoral students have appropriate opportunities for developing research, professional
and personal skills.

6.

There is an initial, obligatory process/course for all students that introduces them to
the central facilities and services of the university and makes them aware of all aspects
of the Doctoral studies, including research plans, performance monitoring and
examination procedures. In addition, students’ teaching duties, their rights and
responsibilities, potential intellectual property issues, the rights and responsibilities of
their supervisors, plagiarism, safety and ethical considerations, definitions of research
misconduct, basic work conditions and regulations, and the supports available from
careers and other student services are explained and discussed.

7.

All participants involved in the Doctoral education (including students, supervisors
and other academic staff) adhere to an explicit Code of Ethical Conduct.

III. Admission Policy and Criteria
1.

Admission procedures for Doctoral education are clear, consistently applied and
demonstrate equality of opportunity.
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2.

Doctoral students are not recruited unless certain minimum common and individual
facilities are available for their use.

3.

Faculties and research centres plan for the recruitment of Doctoral students to ensure
that local facilities are sufficient to provide them with high-quality research training.

4.

Doctoral candidates are selected with consideration of existing strengths and
specialisations by research-active faculty members and field supervisors. Preference is
given to the applicants with matching research interests.

5.

The process of selection of Doctoral students is open, competitive, fair and transparent
involving all interested stakeholders from the university.

6.

The admission decision is collective, collegial and coordinated at the programme level
to ensure fair treatment and homogeneity of selection criteria and quality expectations
across student cohorts. Faculty members with the same subject specialisation as the
proposed Doctoral work and/or in the research group or environment where the
doctoral work is to be done are involved in the selection process.

7.

University considers admission criteria related to: (i) prior academic results and
achievements, (ii) quality and feasibility of the envisioned research project and, (iii)
adequacy between the profile of the candidate, his/her project and supervisory
competences and capacities within the faculty.

8.

Research projects/proposals and possibilities for their realization are evaluated before
the enrollment of Doctoral students.

9.

Provisions are made to ensure that applicant students from abroad are not
disadvantaged and international students are supported at all stages during recruitment,
registration and throughout their studies.

IV. Objectives of Doctoral Education
1.

The Doctoral programmes target the production of analytically rigorous, innovative,
and, whenever feasible, practically relevant research outputs.

2.

The Doctoral degree qualification is a third-level higher education award and
corresponds to level 8 in the National Qualification Framework of Armenia (NQFA)
and the European Qualifications Framework for LLL.

3.

Doctoral programmes are associated with a number of explicitly stated learning
objectives/outcomes defined by the level (qualification) descriptors of the NQFA.
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4.

All the activities within a Doctoral programme mobilise both analytical and synthetic
skills, and foster critical and methodical thinking. In order to develop the Doctoral
candidate’s academic and scholarly identity and critical thinking, Doctoral training
includes elements aiming at the acquisition of advanced knowledge through
exploration of the diversity of paradigms and (qualitative and quantitative)
methodologies in the field of research.

V. Doctoral Programme / Coursework
1.

There is a structured programme of professional development and opportunities for
skills acquisition for Doctoral students. Doctoral programmes include a mix of
coursework, original research under supervision and professional development
activities.

2.

The length of the coursework period is sufficient for Doctoral candidates to acquire –
under academic guidance and building on the competencies acquired by earlier
academic studies – the theoretical and methodological skills necessary for the
development and execution of their dissertation project.

3.

Delivery modes offer a combination of face-to-face teaching, blended learning and
independent study.

4.

The curriculum of the taught part of Doctoral programme involves substantial
coverage of the literature in the field of specialisation, advanced courses in research
methods/methodology and techniques, research ethics and scholarly integrity,
guidance on how to frame a research project, personal/professional development and,
ideally, philosophical foundations of scientific inquiry.

5.

Doctoral coursework involves substantial coverage of research ethics and scholarly
integrity. Doctoral candidates are guided towards conducting academic research in a
socially responsible and relevant manner.

6.

Training in research methodologies, good research practices and safety procedures is
provided in the ways appropriate to the specific broad disciplines

7.

Doctoral students have access to adequate training in all appropriate basic skills
including, as necessary, writing, document processing, data processing, presentation,
statistics, safety procedures, etc.

8.

Doctoral candidates targeting an academic career path are enabled to gain teaching
experience during their doctoral studies.
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9.

Assessment of doctoral coursework is rigorous, targeting the achievement of expected
learning outcomes.

10. Supports, including through scheduled consultations with supervisor, are available to
aid students in efficient thesis writing. These include additional or refresher training on
systematic work planning, appropriate writing styles, information technologies and
document processing; provision of writing-up facilities, etc.
11. As students progress through their research projects, they are (formally or informally)
given training on (and/or supervised experience of) applying for research grants and
writing scholarly articles for publication in peer-reviewed scientific journals, etc.
12. The quality, consistency and relevance of Doctoral programmes are regularly reviewed
through formal assessment and student feedback ensuring that ineffectual elements
and courses are discontinued or improved/updated as appropriate.
13. Procedures are in place to allow a regular review and updating of the structure, content
and quality of the programme. These procedures involve at least four categories of
stakeholders – research students, faculty members, supervisors and Doctoral
programme management.

VI. Supervision and Monitoring of Student Progress
1.

Doctoral student is appointed a supervisor officially in charge of overall management
and supervision of the student’s research training, monitoring of progress, and to
support the Doctoral candidate in the process of writing the dissertation.

2.

There are clearly defined criteria on the suitability of persons in the university as
supervisors of Doctoral students. The supervisor:
 Holds a doctoral degree, is research active in the field associated with the area of
study/dissertation of the candidate and able to provide guidance and monitoring of
doctoral research.
 Has experience with doctoral supervision and a track record of successful
completions prior to the appointment as a supervisor.
 Is not taking responsibility for supervision beyond a number of students
compatible with his/her workload and seniority.

3.

There is a procedure ensuring that a supervisor is capable of taking on a proposed
number of Doctoral students. This procedure takes into consideration the experience
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and reputation of the supervisor, the composition of his/her research group (number of
research students and the stage of their training, number of research and support staff,
etc.).
4.

Responsibilities of the supervisors are readily available and clearly communicated to
supervisors and students.

5.

In order to establish an effective working relationship, Doctoral candidate and
supervisor formally meet on a reasonable and regular basis. There are guidelines that
specify normal and minimum degrees and frequencies of consultations between a
student and his/her supervisor. Supervisor provides timely, effective and constructive
feedback on the candidate’s work.

6.

There are formal reviews of the student’s progress at regular intervals (normally on a
semester basis) with defined options depending on rate of progress (especially during
the first year) and particular circumstances. A written progress report is maintained for
each review and the procedures for such reviews ensure clarity and transparency for
the student. The progress report is made available for programme director/
administrator to access and review.

7.

There is a requirement and a procedure involving the student, for the development of a
research plan and its revision at appropriate intervals.

8.

There is an initial formal meeting between the student and the supervisor, at which
there is an opportunity for clarification of procedures. At an early meeting the
proposed research plan is explained and discussed in detail.

9.

There is a formal early review of the student’s progress (within the first year) with
defined options depending on the rate of progress and particular circumstances.

10. Formal mechanisms, such as an annual progress review, are established to prevent
Doctoral candidates with low prospects of completing the dissertation from remaining
enrolled in the programme.
11. Doctoral student's development needs are identified and agreed jointly by the student,
supervisor and appropriate staff at the start of the programme.
12. The university and supervisor assume responsibility for the professional development
of the Doctoral candidate (e.g. research writing and presentation skills, pedagogical
development, academic etiquette, etc.). Progression in the programme is also formally
linked to the Doctoral candidate’s achievements in these areas.
13. Adequate training and other provisions are available to enhance and support
supervision (e.g. on supervisor’s role and duties). Regular activities targeting the
continuous development of supervisory capabilities are in place (e.g. mentoring of
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junior faculty member by senior professors). They are obligatory for first-time
supervisors.
14. Supervisor ensures that Doctoral student participates substantially, or plays a leading
role, in the preparation of research papers and articles.
15. Supervisor encourages the Doctoral student to engage in research stays abroad and to
present research outcomes at local, national and international academic/professional
conferences.
16. Supplementary support measures and training are provided for international students
who need such supports.
17. The formal decision to proceed to final write up and submit a dissertation for
examination (defense) rests with the Doctoral candidate. The candidate obtains the
advice of the supervisor before the dissertation may be submitted for final
examination.
18. Formal mechanisms are available for the fair and impartial resolution of conflicts
between supervisor and Doctoral candidate. There is a clearly understood procedure
whereby a student may make a complaint related to the dissertation project or its
supervision in appropriate instances, can appeal any formal decision made by his/her
supervisor or progress review board. There are formal procedures allowing the change
of a supervisor.

VII. Doctoral Dissertation (Thesis)
1.

Granting the Doctoral degree entails that the Doctoral candidate has been judged
capable of carrying out independent, original and scientifically sound research, and
able to make an original contribution to professional practice (or policy). The quality
of Doctoral dissertation is the basis for granting the candidate a Doctoral degree.

2.

The format of the Doctoral dissertation varies – from a research monograph to a body
of research papers published in internationally recognized and peer-reviewed journals.

3.

The Doctoral dissertation includes:
 A relevant and up-to-date review of the research literature concerning the themes
and questions treated;
 A clearly expressed presentation of the research objectives;
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 An in-depth presentation of the research design and selected methodology, main
findings/results, discussion and conclusions, including implications for theory,
practice and policy;
 A (short) presentation of further issues and challenges emerging from the
dissertation.
4.

In case the dissertation consists of papers, it should include as well a summary
presenting the main findings and results and the research context of the papers.

5.

Parts of paper-based dissertations can be co-authored if the Doctoral candidate serves
as the main author. It is required the submission of at least three single-authored
papers.

6.

The format, maximum length and other attributes of dissertation are specified in the
university guidelines, with allowance made for reasonable variation and the different
formats that are traditional for specific disciplines.

7.

University guidelines on dissertation preparation cover issues, such as plagiarism and
the correct usage of quotations, and make clear the importance of the explicit
acknowledgment at all relevant places in the dissertation of all contributions of others
to the research project.

VIII. Final Assessment (Defense)
1.

Doctoral degree is awarded on the basis of a formal evaluation (defense) by a
dissertation examination committee which consists of research active members not
formally involved in the supervision of the candidate. The committee judges both the
written thesis and the oral defense and gives its recommendation with respect to the
evaluation criteria defined below and determines the outcome of the examination
process in compliance with national regulations.

2.

Examiners of the dissertation committee:
 Are scientifically qualified and have adequate expertise in the field explored by
the candidate. They are appointed in compliance with national regulations.
 Have experience with examining Doctoral degree dissertation.
 Do not have any conflict of interest (such as co-authoring parts of the dissertation,
etc.).
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3.

There are criteria and procedures for the selection, approval and appointment of the
examiners. The Doctoral candidate is informed when potential examiners and the
overall make-up of the examination committee are being considered.

4.

The final assessment of a Doctoral dissertation consists of an examination (review) of
the written dissertation and an oral defense (viva voce) open to the public. The
assessment process normally involves multiple steps, such as:
 Examiners submit an independent evaluation report of the dissertation.
 Following the oral defense, the thesis examination committee issues a verdict on
granting a Doctoral degree.

5.

There are guidelines for the oral examination process that provide for format and
timetable, length of the overall examination, feedback to the student at the end of the
examination.

6.

Safeguards exist to avoid substantial administrative delays between the submission of
a dissertation for examination and the examination itself.

7.

There are defined criteria for the award of the Doctoral degree that take into account
the variety of disciplines in which the degree is awarded. The criteria used are clear
and readily available to Doctoral student, academic staff and examiners.

8.

The dissertation is evaluated on the basis of the following criteria:
 Theoretical foundation (based on a relevant literature review and the development
of a conceptual framework);
 Rigorous research (e.g. published in nationally or internationally recognised, peerreviewed journals);
 Empirical testing (based on methodological framework and rigorous analysis);
 Implications for theory (innovative contributions to theory application or
development);
 Implications for practice (relevant contributions to the improvement of
professional practice and society);
 Quality and readability of the manuscript, and the oral presentation and
discussion.

9.

The National Qualifications Framework of Armenia (NQFA) is used for the
assessment of overall achievements/learning outcomes of Doctoral students.

10. A clear description of the whole examination process from start to the final approval
of the examiners’ report(s) is available to all concerned.
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11. A particular internal examiner is responsible for monitoring and assuring the
implementation of corrections to the dissertation that were prescribed by the
examination committee.
12. There is a defined appeal procedure that can be used by a Doctoral candidate or a
supervisor in cases of disagreement with the examination (defense) outcome.
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Appendix 4 - Quality assurance in SAFAA Research field
Quality assurance process in University’s research field derive from the strategic goals /Goal 3,
6/ and objectives of Academy’s strategic plan 2017-2021 as well as present University’s general
approaches to quality assurance for the coming years. Quality assurance processes in research
field are derived from the University’s Quality assurance policy and constitute part of it.
Quality assurance processes are aimed at effective implementation and continuous improvement
of the University’s research goals and objectives.

Quality assurance objective in the research field are as follows:


To reveal educational and working needs of the key stakeholders in the research field and
present valid information to relevant departments and/or top management.



To evaluate the effectiveness of all the processes in the University’s research field.



To develop new quality assurance tools in the research field and revise the existing ones
by matching them to specific features of the process and targeting time demands in the
field.



To promote transparency in research field by providing reliable information on the
quality of existing processes to key stakeholders.



To monitor the implementation of University’s research strategy.

Quality assurance goals and objectives for research field are redefined after the completion of
University’s strategic plan taking into account the level of implementation, needs of internal and
external stakeholders, national and international approaches and requirements in the research
field.

Quality assurance tools for 3rd cycle are covered in the following areas: admission, academic
programs and courses, research conduction and supervision, material resources and provided
services, Research strategy. Below is the description of each process in details.

Admission

Quality Assurance Center has developed a focus-group discussion procedure to collect and
reveal the needs and demands of internal and external stakeholders more effective, as well as to
collect reliable information on key processes. Based on this procedure, a meeting should be
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conducted with a first-year PhD student to evaluate the admission process: the amount of
material required for the professional examination, the approach of the commission during the
examination etc. The meeting will be held among first-year PhD students of each academic year.
The results of the meeting will be analyzed by Quality assurance center, after which it will be
presented to the Research Center and relevant chair to get acquainted with the results.

Academic program and courses

For the effective implementation of academic programs it is important to organize properly their
development and revision processes. Therefore, quality assurance tools will be embedded by the
university that will enable to gather quantitative and qualitative data on the academic programs.
Below are the tools that will be applied at the level of academic programs.


Evaluation on the course

For the evaluation on the existing courses a questionnaire has been developed, which has two
parts. The question are has also a tool description, where the target group, the number of
participants, etc., are described in details. The first part of the questionnaire includes questions
on the course workload, tasks given, assessment methods, provided resources etc. In the second
part, students evaluate the effectiveness of the lecturer's classroom performance: consultancy
given, working approach to students, teaching methods, etc. 2
After completing the survey, Quality assurance center will analyse the data gathered and submit
to the relevant chair, after which a meeting will be held to discuss the results of the survey
between the head of the chair and lecturer.


Evaluation on the academic program

To evaluate PhD program, Quality assurance center will carry out a focus-group discussion with
graduating students according to the "Procedure for the focus-group meetings at SAFAA".
The discussion will focus on the academic programme, its human and material resources,
services provided to PhD students by university etc. To evaluate the effectiveness of the meeting,
participants will be given an evaluation sheet. The results of focus-group meetings will be
analyzed at Quality assurance center and will be submitted to the Research Center and relevant
chair.
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For the continuous improvement and revision of the academic program, meetings with all
stakeholders are important, so it is planned to conduct meetings with alumni and faculty in
accordance with the above-mentioned procedure.

Research conduction and supervision

To evaluate the effectiveness of research conduction and supervision process 2 questionnaires for
supervisors and PhD students have been developed with their tool descriptions respectively. The
supervisor and PhD student will evaluate each other from the point of view of fulfilling the
responsibilities, meetings during research conduction, tasks and guidance given by supervisor,
student self-study, etc. The survey will be conducted separately so that the participants to be free
to express their thoughts. The results of the survey will be analyzed at Quality assurance center
and submitted to the Research center and the relevant chair to discuss the results. After the
discussion, if there are any omissions from the perspective of the student and/or supervisors
responsibilities a discussion will be held with the participation of all responsible parties.

Evaluation on the existing resources and provided services

At 3rd level, quality assurance tools are also used to evaluate the resources and services provided
at university. At the moment, only focus-group discussions with graduating PhD students and
alumni (Evaluation on the academic program) address the quality of the services provided but it
is planned to develop separate questionnaires, through which it will be possible to evaluate the
effectiveness of existing resources and services provided by PhD students and by teaching staff.

Research strategy

Quality assurance processes in the research field will also be carried out for the evaluation of
research strategy. Quality assurance center will evaluate:


The effectiveness of research strategy implementation in accordance with the action plan



To what extend has the university achieved to defined key performance indicators.



Demands of key stakeholders and labor market

The monitoring cycle in the research field will be summarized by an analysis carried out by the
Quality assurance center, which will also include recommendations to the field. Thus, SAFAA
has developed such mechanisms of feedback and monitoring for the implementation of 3rd cycle
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goals and objectives, which will enable to gather quantitative and qualitative data for the
continuous improvement of 3rd cycle.
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Appendix 5 – Procedures on selection and monitoring of doctoral students French
University in Armenia

PROCEDURES ON SELECTION AND MONITORING OF DOCTORAL
STUDENTS FRENCH UNIVERSITY IN ARMENIA

Stage

Calendar

Selection of candidates

May-June

Reference

Admission and enrolment July-December

Decree of 25 May 2016 setting the national training

to

framework and the procedures leading to the award

a

French

Doctoral

School

of the national doctoral degree (France)

Undertaken

procedures

(organization,
registration,

rerights

of

in Armenia and the doctoral student

and Subscription

obligations of the parties)
Follow-up

- Doctoral contract between the French University

year) to defence - PhD charter of the PhD student's doctoral school

doctoral (+3)

- Rules of procedure of the doctoral school the
student is attached to.

students
Defence

(x - National Charter of Ethics for Research (France)

and

degree Until December Decree of 25 May 2016 setting the national training

awarding

(+3)

framework and the procedures leading to the award
of the national doctoral degree (France)

STAGE 1: INTERNAL SELECTION PROCEDURE OF CANDIDATES (UFAR)

Selection Procedure
-

Public call for applications open to students holding a master's degree from UFAR or
another institution.

-

Convocation of candidates eligible for an interview.

-

Interview with both French and Armenian deans of the disciplinary field concerned the
Rector of the French University in Armenia and the Secretary General of UFAR.

-

Elaboration of a report including with a list of admitted students and those place in the
reserve list.

-

On the basis of the research project, the UFAR solicits the French partners to appoint a
thesis director and to enroll the candidate in a doctoral school.
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Selection Criteria
-

Demonstrated interest in the subject field.

-

Quality of the thesis project.

-

Meeting admission criteria to a French doctoral school (the average grade at a graduate
level, and the grade for graduate thesis).

-

Motivation and professional project.

-

Ability to conduct research and integrate into a scientific team.

STAGE 2: ADMISSION AND ENROLMENT IN AN DOCTORAL SCHOOL (FRANCE)

In line with article 11 of the decree of 25 May 2016 setting the national training framework and
the procedures leading to the issuance of the national doctoral degree:
“Registration in the first year of the doctorate is ratified by the head of the school on the proposal
of the director of the doctoral school, after consulting with the thesis director and the director of
the unit or the quality research team of the project and the conditions of its realization.
To be enrolled in the doctoral program, the candidate must hold a national diploma of master's
degree or any other diploma conferring the degree of master at the end of a course of training or
professional experience establishing his/her aptitude to the research. If the aforesaid condition is
not met, the school head may, by way of derogation and on the proposal of the council of the
doctoral school, enrol candidates having carried out studies of an equivalent level or benefiting
from the validation experience gained under Article L. 613-5 of the Education Code. The list of
beneficiaries of these measures is presented each year to the council of the doctoral school and to
the research commission of the academic council, or to the corresponding body in the
establishment concerned.”

STAGE 3: ORGANIZATION OF DOCTORAL STUDIES

3.1. Organization of Doctoral Studies
In line with part 2 of the doctoral contract between UFAR and the doctoral student:
“The doctoral student is enrolled in doctoral studies at a partner university, under the
responsibility of a French thesis director. A referent, whose mission is the daily supervision of
the doctoral student in Armenia, is designated within the UFAR.
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The doctoral student is officially attached to the French research institute his/her thesis
supervisor belongs to. S/he carries out and publishes research, benefits from all the scientific
resources thus made available by the French partner university.”
The doctoral student travels to the French partner university for nearly 2 months per year, to
work with his/her thesis director, to participate in the research and publications of the institute.

At UFAR, the doctoral student completes his/her research work and is integrated in the teaching
process, s/he teaches and participates in educational projects. While carrying out these activities,
the doctoral student is under the administration of UFAR and the direct supervision of the
pedagogical director (dean) of the faculty concerned. "

In accordance with article 10 of the decree of 25 May 2016 setting the national training
framework and the procedures leading to the issuance of the national doctoral degree:
“The doctoral student undergoes his/her doctoral training at a doctoral school under the
responsibility of accredited institutions, within a unit or a recognized research team following an
evaluation by the High Council of the evaluation of research and higher education or by other
bodies whose procedures it validates, and under the responsibility of a thesis supervisor attached
to this school, or within the framework of a co-direction as mentioned in article 16 of this decree.
The doctoral student may undergo his/her studies within a research unit or team, on the proposal
of the institution or institutions concerned as part of their scientific policy, on the basis of an
evaluation carried out for this purpose. The research team concerned is attached to a doctoral
school, after consulting the council of this school, on the proposal of the school head (s).”

3.2. Re-enrolment
In line with article 11 of the decree of 25 May 2016 setting the national training framework and
the procedures leading to the issuance of the national doctoral degree:
“The enrolment is renewed at the beginning of each academic year by the head of the school, on
the proposal of the director of the doctoral school, after consulting the thesis director and, from
the third enrolment, the committee of individual follow-up of a doctoral student. In case if nonenrolment is envisaged, after consulting the thesis director, the reasoned opinion is notified to the
doctoral student by the director of the doctoral school.
A second opinion may be requested by the doctoral student from the research committee of the
academic council or from the body which is hold responsible in the institution concerned. The
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non-enrolment decision is taken by the school head, who notifies the latter to the doctoral
student.
During the annual doctoral enrolment, the director of the doctoral school verifies that the
scientific, material and financial conditions are at place to ensure the smooth running of the
research work of the doctoral student and the preparation of the thesis.”

3.3. Rights and Responsibilities of Parties
In accordance with Part 3 of the doctoral contract between UFAR and the doctoral student:
“UFAR is committed to:
-

register the successful candidate as a doctoral student at the UFAR in line with admission
outcomes and on the order of the Rector,

-

ensure the doctoral student has an office space and a laptop,

-

organize the bridging of the doctoral student with the partner university of France, and
the professional support in the process of preparation of the thesis,

-

to pay a lump sum of 2000 (two thousand) euros, or its equivalent in drams, during the
three doctoral years to cover the cost of transportation and accommodation related to the
stay of 2 consecutive months in France of the PhD student,

-

grant an annual thesis scholarship as described in the doctoral contract.

UFAR has the right to:
-

exclude the doctoral student, by the order of the rector, if the latter does not respect the
terms of the contract,

-

terminate the doctoral contract in line with the law of the Republic of Armenia.

The doctoral student agrees:
-

finish and defend the thesis in 3 years from the signing of this Agreement,

-

present annually a report to the UFAR and / or the co-funding body of the doctorate, in
accordance with the work plan,

-

follow the compulsory courses organized as part of doctoral training in France and / or
UFAR,

-

be full-time present at UFAR, supporting the chair s/he is attached to throughout
academic and research activities, as well as during the organization of events,

-

realize and publish research works, besides the thesis,

-

cooperate with his/her French doctoral supervisor and UFAR referee,
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-

teach about 60 hours of courses per year at the University, for which the University will
pay a remuneration complementary to the monthly amount of the scholarship, calculated
according to the tariff in force at the UFAR,

-

pay the annual doctoral registration fees to the French partner university (approximately
300 euros),

-

support the teaching at the University, as far as possible, during the 3 academic years
following the defense of the thesis,

-

respect the statutes, the rules of procedure and the internal legal acts of the University.

The doctoral student has the right to:
-

take 35 paid working days a year, at least half of which are over the summer period,

-

use, while carrying out research, scientific equipment, laboratories, computer equipment,
the library and benefit from the trip in the same way as the staff of the University.”

STAGE 4: SUPERVISION OF DOCTORAL STUDENTS

In accordance with Part 3 of the doctoral contract between UFAR and the doctoral student:
“UFAR is committed to:
-

formalize the doctoral student's work plan for the period of his/her doctoral studies and in
particular the periods of stay in France in collaboration with the thesis supervisor,

-

in accordance with the work plan, carry out a formal meeting of progress of the work of
the doctoral student each year in the presence of the thesis supervisor.”

In addition, a weekly presentation of a doctoral student in front of his/her peers is organized in
the presence of the Rector and the dean concerned.

In line with article 12 of the decree of 25 May 2016 setting the national training framework and
the procedures leading to the issuance of the national doctoral degree:
“Under the responsibility of accredited institutions, the doctoral school sets the conditions for
monitoring and supervising doctoral students in line with a doctoral charter the terms of which it
defines. This charter sets, in particular, the means of mediating any dispute that might arise
between the doctoral student and his/her thesis director and the commitment of the doctoral
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student to reply to any request for information relative to his/her job placement and professional
career at the end of doctorate.

This charter is approved by the director of the doctoral school, the director of the research unit or
research team, or the thesis supervisor(s). It is signed by the doctoral student and the thesis
director at the time of his first registration. Implementation of this charter, a training agreement,
signed by the thesis director and the doctoral student, indicates the names of the doctoral
student's registration establishment, the doctoral school and the unit or the host research team; it
also mentions the name(s) of the supervisor(s), the director of the unit or the host team, the
doctoral student as well as the rights and duties of the parties involved.”
In accordance with article 13 of the decree of 25 May 2016 setting the national training
framework and the procedures leading to the issuance of the national doctoral degree:
“An individual follow-up committee of the doctoral student ensures the smooth running of the
course based on the doctoral charter and the training agreement. It evaluates, throughout an
interview with the doctoral student, the conditions of his/her training and the progress of his/her
research. It formulates recommendations and sends a report of the interview to the director of
the doctoral school, the doctoral student and the thesis director. In particular, it seeks to prevent
any form of conflict, discrimination or harassment. The composition, organization and
functioning of this committee are determined by the council of the doctoral school. The
members of this committee do not participate in the supervision of the doctoral student's work.”

STAGE 5: DEFENCE AND DEGREE AWARDING

5.1. Authorizing for Defense
In line with article 17 of the decree of 25 May 2016 setting the national training framework and
the procedures leading to the issuance of the national doctoral degree:
“The authorization to defend a thesis is granted by the school head, after consulting the director
of the doctoral school, on the proposal of the thesis director.
The work of the doctoral student is pre-examined by at least two reviewers appointed by the head
of [...] school, on the proposal of the director of the doctoral school, after consulting the thesis
director.
In the scenario when the doctoral thesis involves representatives from the socio-economic world
who do not belong to the academia, a third reviewer, recognized for his/her expertise in the field,
may be appointed on the proposal of the director of the doctoral school, after consulting the
supervisor.
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Unless the disciplinary field or the content of the work does not allow it, the two reviewers are
external to the doctoral school and the institution of the doctoral student. They may belong to
foreign higher education or research institutions or other foreign bodies. The reviewers have no
involvement in the work of the doctoral student.
The reviewers should make their opinion known at least fourteen days before the date scheduled
for the defense by means of written reports. Based on the latter the school head authorizes the
defense. These reports are sent to the jury and the doctoral student before the defense.”
In line with article 24 of the decree of 25 May 2016 setting the national training framework and
the procedures leading to the issuance of the national doctoral degree:
“The doctoral student shall submit his/her doctoral thesis one month before the date scheduled
for the defense to the doctoral service of the institution of higher education where doctoral
education was conducted. The doctoral student provides his/her thesis in digital form according
to the requirements of the institution in charge of organizing the defense. S/he also provides
printed copies for the members of the jury, when they request those. The institution then ensures
the printing of the thesis from the digital medium. The defense is pre-conditioned by the delivery
to the president of the jury of a certificate ratifying the deposit of the thesis (by the department in
Charge of Doctorate) and the electronic form completed with the assistance of the Service in
Charge of Doctorate and the General Service for Documentation or the Inter-Institutional Service
of Document Cooperation or Library, including a summary in French and a summary in English
and a list of keywords. It includes the metadata necessary for the description, management,
dissemination and archiving of the thesis, in accordance with the national TEF recommendation
(French Electronic Theses).”

5.2. Jury Composition
In line with article 18 of the decree of 25 May 2016 setting the national training framework and
the procedures leading to the issuance of the national doctoral degree:
“The thesis jury is appointed by the school head after consulting the director of the doctoral
school and the thesis director. The number of jury members is between four and eight. It is
composed at least half of French or foreign members, outside the doctoral school and the
enrolment institution of the doctoral student and chosen because of their scientific or
professional competence in the field of research concerned [...]. Its composition must allow a
balanced representation of women and men. [...]. The members of the jury designate among them
a president and, if necessary, a defense reporter. The president must be a teacher or equivalent, or
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a teacher of equivalent rank. The thesis director participates in the jury, but does not take part in
the decision-making process.”

5.3. Format of Defense
In line with article 19 of the decree of 25 May 2016 setting the national training framework and
the procedures leading to the issuance of the national doctoral degree: “The defence is public,
except exemptions granted by the head of establishment if the subject of the thesis has a
confidential nature. Before the defense, the summary of the thesis is disseminated within the
establishment or establishments benefiting from a joint accreditation.”

5.4. Conditions of Being Awarded the National Doctoral Degree
In line with article 19 of the decree of 25 May 2016 setting the national training framework and
the procedures leading to the issuance of the national doctoral degree:
“As part of its deliberations, the jury evaluates the quality of the work of the doctoral student,
their innovative nature, the ability of the doctoral student to situate them in their scientific
context, as well as his/her quality of exposure. [...]. In the scenario when the work represents the
outcome of a collective research, the personal part of each doctoral student is evaluated by a
thesis which s/he drafts and presents individually to the jury. Exceptionally, and except the
chairman, the members of the jury may participate in the defense by means of videoconferencing
or electronic communication allowing their identification and their effective participation in a
collegiate deliberation and satisfying the technical characteristics guaranteeing the continuous
and simultaneous transmission of debates.

The admission or the denial is pronounced after deliberation of the jury.
The president signs the defense report, which is countersigned by all the members of the jury
present at the defense. The defense report is sent to the doctoral student in the month following
the defense.”

In line with article 24 of the decree of 25 May 2016 setting the national training framework and
the procedures leading to the issuance of the national doctoral degree:
“If the jury has recommended corrections in the thesis, the novel doctor has a period of three
months to file his corrected thesis in an electronic form.”
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Appendix 6 – Internal Regulation on the Service of Doctoral Studies at French University
in Armenia

This document has been elaborated in line with the articles of the Law on “Higher and
Postgraduate Education” of the Republic of Armenia, the statutes of the French University
Foundation in Armenia (hereinafter referred to as UFAR), the French Code of Education, the
Decree of 25 May 2016 setting the national training framework and the procedures leading to the
award of the national doctoral degree (France), internal regulations of doctoral schools the
UFAR doctoral student is affiliated to, and other internal regulation of the UFAR (Library
Regulations, Rules of the Computer Rooms, Rules of Use of the Gym).

PREAMBLE

The research component is a major structuring element of the UFAR strategy aimed at the
popularity, but also at the development of the latter. The Service of Doctoral Studies (hereinafter
referred to as SDS) has been set up to coordinate the administrative and practical organization of
doctoral training and to support the work of doctoral students.

This regulation aims to define the operating procedures of the UFAR SDS.

Article 1 - Management of the SDS

The SDS is directly under the authority of the Rector, who makes all decisions related to the
service.
The administrative management of the SDS is entrusted to the General Secretary.
Article 2 - Missions of the SDS

SDS of the UFAR coordinates the administrative and practical organization of the doctoral
training, in close collaboration with the doctoral schools UFAR doctoral students are affiliated
to.
The SDS is no substitute for French doctoral schools and all the prerogatives they are entitled to.
The SDS is the referential transversal entity for all administrative questions related to UFAR
doctoral students, irrespective of whether they are physically within the institution, or on the
move in France or abroad:
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-

organization of a call on recruitment procedure for doctoral students, in line with existing
procedure,

-

registration of doctoral students at UFAR, conditioned by the signing of an annual
doctoral contract,

-

administrative follow-up of the research work and teaching hours of doctoral students in
Armenia, in cooperation with the French doctoral school the doctoral student is affiliated
to,

-

accompaniment of doctoral students in all administrative procedures; in particular those
related to mobility to French doctoral school the doctoral student is affiliated to or any
other host organization, whatever its location.

Article 3: Operation of the SDS

The General Secretary coordinates the activities of the SDS, in functional relation with other
UFAR departments:
-

the Directorate of Administrative and Financial Affairs, in particular on the
implementation of the doctoral contract under the timetable of recruitment, and the
monthly payment of scholarships to PhD students,

-

the Department of International Relations , European Programs and Quality Assurance,
particularly within the scope of recruitment conditions, the search for doctoral and
mobility funding by partners, and the monitoring of the quality approach of doctoral
training,

-

the General Administration of Services on the administrative aspect of the doctoral
training process.

In addition to the close link with French doctoral schools doctoral students are affiliated to, the
SDS can request assistance in relation to:
-

administrative services of host French universities (international relations, housing, etc.),

-

consultation services on all visa matters,

-

any administrative service, partners and host organizations may be involved in to ensure
the smooth running of UFAR doctoral studies (funders, third-party host organizations,
etc.)

For all questions related to the academic component, the SDS acts in consultation with:
-

the deans of faculties as direct pedagogical coaches of doctoral students,
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-

Armenian referees designated by the deans, whose mission is the daily supervision of the
doctoral students in Armenia,

-

directors of French theses,

-

any other teacher-researcher, and specialist who intervenes into the course of doctoral
training.
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